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ABSTRACT 
 
Hilda Wafiqoh. 2019. Learning Strategies Based on Students' Personality in 
Speaking ability at the Eighth Grade of MTsN 1 Karanganyar in the Academic 
Year of 2019/2020. Thesis. English Language Education Program, Cultures and 
Languages Faculty. State Islamic Institute of Surakarta.  
 
Advisor : Dr. H. Giyoto, M. Hum., 
Key words : Descriptive Study, Learning Strategy, Introvert, Extrovert 
 
The objectives of this study are to determine: (1) the learning strategies 
used by introvert students in learning speaking ability at the eighth grade of 
MTsN 1 Karanganyar; (2) the learning strategies used by extrovert students in 
learning speaking ability at the eighth grade of MTsN 1 Karanganyar; (3) the most 
and the least strategies used by the students based on personality in learning 
speaking ability at the eighth grade of MTsN 1 Karanganyar.  
This study used descriptive qualitative research. The researcher taken the 
eighth grade students for the classes of 8PK and 8E also 6 students for interview. 
The data of this study were collected in the form of questionnaire, interview, and 
observation. The technique to analyze the data were reduction of data, displaying 
of the data, and drawing the conclusion. The researcher used triangulation to get 
the validity and readability of the research. 
The result of this study indicated that: (1) the introvert students at eighth 
grade student of MTsN 1 Karanganyar apply the six main classifications of 
learning strategy by Oxford. The six categories are memory strategy, cognitive 
strategy, compensation strategy, metacognitive strategy, affective strategy, social 
strategy; (2) the extrovert students at eighth grade student of MTsN 1 
Karanganyar apply the six main classifications of learning strategy by Oxford. 
The six categories are memory strategy, cognitive strategy, compensation 
strategy, metacognitive strategy, affective strategy, social strategy; (3) 
compensation strategy become the most learning strategy that used and cognitive 
strategy becomes the most rarely used by the introvert and extrovert students at 
the eighth grade of MTsN 1 Karanganyar. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of The Study 
In this globalization era, English is one of the important things in 
international communication. English as an international language means 
that it can help people to communicate with other people in the world and 
make a global relationship. Therefore, many countries in this world 
determine English as a primary subject at school. 
In Indonesia, English is a Foreign language. It means that English 
is language studied in the school but it is not used in daily conversation 
and communication at all. English as a foreign language is one of the 
subjects that must be taught in the school because it has been chosen as the 
first foreign language in the school curriculum. Although students have 
gotten English since elementary school, students must follow this subject 
in every grade to know about the English language and also how to use 
English in daily communication and conversation. 
In the teaching and learning process, there are four skills that must 
be taught and learned. There are listening, reading, writing and speaking. 
Most people have a certain view that mastering speaking skill are the most 
important aspect of learning a foreign language. The success of foreign 
language learning can be seen from someone's speaking ability in 
conveying ideas or can be referred to as communication activities. The 
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ability to speak English is the same as knowing the language because 
speech is the primary aspect of communication. Patel and Jain (2008: 29) 
state that "the primary functions of language are communication, self-
expression, and thinking". 
Brown (2003: 140) states speaking is a productive skill that can be 
directly and empirically observed, those observations are invariably 
colored by the accuracy and effectiveness of the test taker's listening skill, 
which necessarily compromises the reliability and validity of an oral 
production test. It means speaking should be produced by the learner as 
output after learning listening and reading. Patel and Jain (2008: 130) 
stated that there are three basic functions of language; (1) 
communications, (2) self-expression, (3) thinking. From that statement, it 
is clear that a language is a tool of communication. Therefore, people that 
able to speak means that the people also know about the language and how 
to use it. 
However, speaking a foreign language is not an easy skill to be 
mastered by learners.  Learners consider speaking as the most difficult 
skill since it needs great courage as well as preparation to speak well in the 
new language. Regarding this, Brown (2004: 172) says speaking has five 
components namely:  grammar, vocabulary, comprehension, fluency, and 
pronunciation.  Students have to be aware of these components. Before 
they speak, they should know what they will say; therefore, they need to 
have many ideas in their minds about what they will say. In addition, 
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students must be able to use correct pronunciation; otherwise, it will be 
difficult for listeners to understand them.   Moreover, in order to be able to 
speak fluently and correctly, they must have sufficient vocabulary and 
must be able to arrange their sentences so that they can be understood. If 
all these things are done well, the students surely will be able to speak well 
and their listeners will get the message easily. 
There are many factors that influence people to succeed in learning 
English, especially to acquire speaking ability. Among them is the 
motivation of learners, culture, environment, personality, teachers and 
curriculum, teaching materials and techniques. Personality plays an 
important role to improve speaking ability. Talking about the students' 
differences in personality traits such as introvert and extrovert, it is 
believed that they have a positive correlation to the success of language 
teaching. Elton (2010: 115- 126) states that personality trait positively 
relates to students' success in learning the language. In line with Elton, 
Naiman (1996: 120) states there are two of the possible variables which 
might contribute to the language learner's success are learner's personality 
involving extrovert and introvert, tolerance of ambiguity, empathy, and 
sensitivity of rejection along with the cognitive style which relates to what 
is called field independence.  
In receiving the lesson, the students faced different difficulties 
based on their characteristics. The students have different strategy to catch 
the material. They have their own ways to be able to understand the 
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lesson. There are students need explanation from the teacher to make their 
own understanding and another of them did not need teacher explanation 
to catch the material. Therefore, some students want the teacher to talk 
more and other students like if the teacher do not talk too much in class. It 
can be seen that every student has different ways to solve their obstacle in 
learning. Theoretically, the way of learning is called learning strategy. 
Learning strategies are among the main factors that help to 
determine how, and how well, learners learn a foreign language. Learning 
strategies are steps taken by students to enhance their own learning 
(Oxford, 1990: 1). According to O’Malley (1990:188) good learners are 
aware of the learning process and of themselves as leaners, and seek to 
control their own learning through the use of appropriate learning strategy. 
Because in classroom there are so many information that must be known 
by the students, the learners use different language learning strategies in 
performing the task, and processing every information that they got. 
Language learning strategies are good indicators of how learners approach 
task or problems encountered during the process of language learning. 
Some previous studies have explored about learning strategy and 
the effect of learning strategy in speaking ability. One of them is research 
conducted by Lelita in 2016. The study showed learning strategies such 
memory strategy, cognitive strategy, compensation strategy, metacognitive 
strategy, affective strategy, and social strategy have positive correlation to 
improve the students’ speaking ability. Therefore, from the previous 
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research, the researcher wants to continue in conduct research about 
learning strategy and personality. 
The fact, the students in MTs Negeri 1 Karanganyar come from 
different personality and different language strategies as well. It challenges 
English teachers to be able to create and to design an effective way to 
achieve learning objectives. Therefore, identifying students' learning 
strategies based on their characteristics differences might be helpful for 
English teachers to reach the objectives. Although it was not statistically 
strong, besides personality traits, language learning strategies are also 
believed to have an influence in helping the language learners study 
English and lead them into success (Griffith, 2008: 15). This was 
supported by Yang (2016: 115-129) that language learning strategies have 
a positive correlation to students' English proficiency.  
Based on the results of a pre-research at MTs Negeri 1 
Karanganyar, it was found that students used a variety of learning 
strategies to enhance their progress in developing speaking skills. It was 
also discovered that each student from different levels uses different 
language learning strategies which they considered helpful to them.  In 
line with this, Ellis (1986:183) claims that the proficiency level of the 
learner influences his choice of strategy. Some of the students confirmed 
that their strategies give a greater impact on their learning process. 
Meanwhile, there were also several students who thought that their 
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strategies only gave a small contribution; hence their learning may not 
have improved significantly. 
In the class, all students are required to practice speaking. In the 
speaking activity, some students do it well, but not with some others. They 
keep quiet is not because they are not able to speak English, but they are 
worried will do a mistake or they feel anxiety. Some students are very 
active; they do not think too much about will do mistakes. They have full 
confidence. Meanwhile, other students are very passive; they will speak if 
they think they sure they will right. This is what psychology called 
personality. In one class, certainly, teachers face the different personalities 
of their students. There is a passive and active student. The active students 
are named by extrovert personality and the passive students are named by 
introvert students. Of course, the extrovert students are more talkative than 
the introvert students who rather like to keep silent. So, the teacher is 
required to understand the students' personality to make the appropriate 
method and strategies to teaching and learning process. 
The reasons why the researcher chooses MTs Negeri 1 
Karanganyar are first, based on the pre-research that has been done by the 
researcher, it can be seen that at the eighth grade of MTs Negeri 1 
Karanganyar have various students with different characteristic. Secondly, 
the extrovert and the introvert students at the eighth grade of MTs Negeri 
1 Karanganyar create a gap in learning English especially in speaking. 
Thirdly, the students at the eighth grade of MTs Negeri 1 Karanganyar 
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have different strategies to solve the problem in learning. Fourthly, they 
have some strategies in improving their speaking skill. The researcher 
wants to find out the frequency used of learning strategies used by 
introvert and extrovert students in learning speaking ability. 
Based on the background of the study above, the researcher interest 
in conducting research by the title "Learning Strategies Based on 
Students' Personality in Speaking ability at the Eighth Grade of MTsN 1 
Karanganyar in the Academic Year of 2019/2020". 
 
B. The Identification of the Problem 
Based on the background of the study, the researcher can identify 
many problems as follows: 
1. Many students of the eighth grade of MTs Negeri 1 Karanganyar in the 
academic year of 2019/2020 have different personalities. 
2. The introvert and the extrovert students at the eighth grade of MTs 
Negeri 1 Karanganyar in the academic year of 2019/2020 may create a 
gap in learning English. 
3. The introvert and extrovert students at the eighth grade of MTs Negeri 
1 Karanganyar in the academic year of 2019/2020 have different 
strategies to solve the problem in learning the speaking ability. 
4. The introvert and extrovert students at the eighth grade of MTs Negeri 
1 Karanganyar in the academic year of 2019/2020 have some strategies 
in improving their speaking skill. 
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C. Limitation of The Study 
In this research, the researcher limits this study only on the 
Learning Strategies Used by Introvert Students and Extrovert Students in 
Speaking ability. The research subject is the Eighth Grade of MTsN 1 
Karanganyar in the academic year 2019/2020. 
Firstly, the researcher chooses introvert and extrovert personality 
in this research. Besides personality, the researcher also chooses Learning 
Strategies in this research because it is the main activity that the students 
must understand to achieve the maximum goals in learning activities. 
Every student, especially Extrovert Students and Introvert Students have a 
different strategy in their learning process. Therefore, learning strategies 
based on personality is important for students to gain new knowledge. 
Secondly, there are four skills in English. In this research only 
focus on speaking ability. Speaking is an important aspect of English. It 
uses to share the idea in spoken form. Speaking also needs knowledge and 
skill. Speaking is chosen because, on the research schedule, it is a topic 
that teachers should be taught to students. 
Thirdly, there are many schools in Karanganyar and it is possible 
to conduct research in all of them. In this research, researcher limited 
conducting the research at MTs Negeri 1 Karanganyar because MTs 
Negeri 1 Karanganyar is one of Islamic high school in Karanganyar which 
has high integrity and achievement also MTs Negeri 1 Karanganyar has 
many class programs that suitable for this research.  
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Fourthly, there are many grades and programs in MTs Negeri 1 
Karanganyar but the researcher only focused on eighth-grade students 
whice are divided into two programs. They are Regular and Program 
khusus class. Finally, the researcher determined the class of Program 
Khusus and 8E. The reason the researcher chooses eighth grade because 
the seventh-grade student is in the stage of adaptation with the new 
environment and the ninth grade is already prepared and focus on facing 
their national examinations. 
 
D. Problem Statement 
In this research the researcher formulates the problems statement as 
follows: 
1. What are the learning strategies used by Introvert students in learning 
speaking ability at the eighth grade of MTsN 1 Karanganyar? 
2. What are the learning strategies used by Extrovert students in learning 
speaking ability at the eighth grade of MTsN 1 Karanganyar? 
3. What is the most and the least strategies used by the students based on 
personality in learning speaking ability at the eighth grade of MTsN 1 
Karanganyar? 
 
E. The objective of the Study 
Based on the limitation that is mentioned above, the researcher 
formulates the objectives of the research as follows: 
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1. To know the learning strategies used by introvert students in learning 
speaking ability at the eighth grade of MTsN 1 Karanganyar. 
2. To know the learning strategies used by extrovert students in learning 
speaking ability at the eighth grade of MTsN 1 Karanganyar. 
3. To describe the most and the least strategies used by the students 
based on personality in learning speaking ability at the eighth grade of 
MTsN 1 Karanganyar. 
 
F. Benefits of Study 
This research is expected to provide many positive contributions. The 
contribution can be distinguished into theoretical and practical benefits are 
as follows: 
1. Theoretical benefits 
The result of this research is expected to provide significant 
contribution as an input in the English teaching and learning process 
specially to develop the subject with the personality factor. This 
research gives a description of the learning strategies used by 
extrovert and introvert students in learning speaking. This research is 
also expected to be a reference to another researcher to conduct the 
kind of research in the future. 
2. Practical benefits 
This research concerns in the educational field, in order to provide 
some information on any side, such teachers, students, institutions and 
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teaching and learning management in the classroom. For the teacher, 
this research will give some information about student learning 
strategies in speaking based on their personality. Finally, the teacher 
can give more attention to the student's personality and able to use the 
appropriate method and techniques to teach the students. For the 
student, this study may help the student to aware of their personality 
traits so they can get the appropriate and best way to solve their 
problem in speaking. 
 
G. Definition of Key Term 
To make the reader have the same perception in this study, the 
researcher will give the explanation or definition of the key term used in 
this study. The researcher deliberates the key term as follow: 
1. Learning strategy 
Oxford (1990) defines learning strategy as "specific actions taken by 
the learner to make learning easier, faster, more enjoyable, more self-
directed, more effective, and more transferable to new situations". In 
other word, learning strategy is the way used by the learner to make 
himself comfortable to gain knowledge or information effectively. 
2. Personality 
According to Boeree (2010) "Personality is usually discussed in terms 
of what makes a person different from others, what makes it unique 
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compared to the others. These aspects of personality are called 
"individual differences" 
3. Extrovert 
An extrovert is someone who likes outgoing, impulsive, and 
uninhibited, having many social contacts and frequently taking part in 
group activities (Ewen: 2003). 
4. Introvert 
Jung (in Howard: 2008) introvert is a personality that focuses on the 
exploration of thoughts and feelings and experiences. 
5. Speaking 
Brown (2000) states "Speaking is a productive skill that can be 
directly and empirically observed, those observations are invariably 
colored by the accuracy and effectiveness of test taker's listening skill, 
which necessarily compromises the reliability and validity of an oral 
production test ". 
6. MTs Negeri 1 Karanganyar 
MTs Negeri 1 Karanganyar or Madrasah Tsanawiyah Negeri 1 
Karanganyar is one of junior high school in Karanganyar which is 
consist of 3 grades, namely 7th, 8th, and 9th. MTs Negeri 1 
Karanganyar has 2 programs in every grade there are Program Khusus 
and Regular class. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Description 
1. Review of Language Learning Strategies 
a. Definition of Language Learning Strategy 
Oxford (1990: 8) defines learning strategy as to specific actions 
taken by the learner to make learning easier, faster, more enjoyable, 
more self-directed, more effective, and more transferable to new 
situations. While Brown (2007: 119) defines strategy is a specific 
method of approaching a problem or task, modes of operation for 
achieving the goal, or planned designs for controlling and 
manipulating certain information.  
Richard and Platt (1992: 209), stated that learning strategies are 
intentional behavior and consideration during the learning process to 
help them be better to understand and remember the new knowledge or 
information. O'Malley and Chamot (1990: 140) state that the greater 
variety of strategies used by students in ways that helped students to 
complete the language tasks more effective and successful. 
Based on the explanation above, it can be seen that language 
learning strategy is the way taken by the learner to make himself 
effective and efficient not only to gain the new information or 
knowledge but also to complete a learning task. The learning strategies 
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help the student to more effective and enjoyable during the learning 
process. 
 
b. Classification of Learning Strategy 
There are many different opinions and ideas about linguistic 
categories in learning strategies. This following discussion discusses 
about differential opinions about learning strategies classification. 
O'Malley and Chamot (1995: 44-45) defined the kind of learning 
strategies consist of three types. The first is metacognitive, the second 
is cognitive and the last is socio-affective strategies. 
1) Metacognitive Strategies 
This metacognitive strategy related to planning for learning, 
thinking about the learning process as it is taking place, monitoring 
of one's production or comprehension, self-correction and 
evaluating learning after the entire activity is complete. The 
example of this learning strategy is planning and self-monitoring. 
2) Cognitive Strategies 
This strategy related to the direct learning process about the 
learning material itself and have limited specific learning task. The 
example of this learning strategy is repetition, resourcing, 
translation, grouping, note-taking, deduction, recombination and 
making an inference. 
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3) Socio-affective strategies 
This strategy deals with the close relationship with social mediating 
activity and interacting with the other. The example of this strategy is 
asking questions, cooperating with others, and empathizing with 
others. 
In the Journal of Language Learning Strategies Among EFL/ESL 
Learner: A Review of Literature, cited in Lestari (2015) language 
learning strategies have been classified into five groups by Stern's, 
there are: 
1) Management and planning strategies allow learners to connect with 
the learner's purpose to control their own learning. 
2) Cognitive strategies refer to procedures and activities that learners 
apply to solve the problems and learn or remember the material. 
3) Communicative strategies which involved the use of a verbal and 
nonverbal instrument for the useful transfer of knowledge. 
4) Interpretational strategies that monitor the learner's development 
and evaluates their performance. 
5) Affective strategies which make learners aware of emotions such as 
unfamiliar and confusion, and try to build positive feeling towards 
the target language in the learning activities. 
In the other hand, Oxford (1990: 38-39) divides language learning 
strategies into two types, first is direct strategies and the second is 
indirect strategies. Direct strategies relate to the language itself. It 
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helps the learners to grip with the language. Direct strategies there are 
divided into three classes, memory strategies, cognitive strategies, and 
compensation strategies. Meanwhile, the indirect strategies related to 
the general management of learning including planning issues. Indirect 
strategies also divided into three classes, there are metacognitive 
strategies, effective strategies, and social strategies. 
In Oxford's system, the six parts of learning strategies have each 
function based on their parts. Metacognitive strategies help learners to 
organize their learning. Affective strategies are concerned with the 
learner's emotional requirements such as confidence. Social strategies 
lead to increased interaction with the target language. Cognitive 
strategies are the mental strategies learners use to make sense of their 
learning. Memory strategies are those used for storage of information, 
and compensation strategies help learners overcome knowledge gaps 
to continue the communication. 
Based on the explanation above, it can be seen that Oxford's 
language learning strategies are detail, systematic and more 
comprehensive rather than others. Therefore, this strategy becomes the 
main source in this research called Strategy Inventory for Language 
Learning (SILL) made by Oxford. 
c. Oxford’s Strategy Inventory for Language Learning (SILL) 
There are two version of the SILL that are popular as widely 
used learning strategy questionnaire. The first is SILL for foreign 
17 
 
 
 
language learners whose native English. It is called by SILL 5.0 
version that contain 80 items of question.  The second version is SILL 
7.0 that consist of 50 items of question. This version is used for 
English foreign learner or English as Second Language Learners. This 
research uses the SILL version 7.0 because the participants of this 
study come from EFL (English as A Foreign Language) or ESL 
(English as A Second Language). In the SILL, language learning 
strategies grouped into six categories of assessment, they are: (a) 
memory strategies (b) cognitive strategies (c) compensation strategies 
(d) metacognitive strategies (e) affective strategies and (f) social 
strategies (Oxford: 1990). 
 
Table 2.1 
Description of the SILL 
Category 
Number 
of Items 
Items 
Memory Strategies 9 1,2,3,4,5,6,7,8,9 
Cognitive Strategies 14 10,11,12,13,14,15,16,17,18,19,20,21,22,23 
Compensation 
Strategies 
6 24,25,26,27,28,29 
Metacognitive 
Strategies 
9 30,31,32,33,34,35,36,37,38 
Affective Strategies 6 39,40,41,42,43,44 
Social Strategies 6 45,46,47,48,49,50 
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d. The Function of Language Learning Strategies. 
1) Memory Strategies 
Memory strategy involves the mental process that helps learners store 
and retrieve new information when needed. This strategy has four 
types, there are creating mental linkages, apply images and sounds, 
reviewing well, and employing action. Creating mental linkages can be 
applied in activities; (1) classifying language materials into meaningful 
units based on the topic, (2) associating new language information to 
the concept that already in memory, (3) placing new words into a 
meaningful in context. Applying images and sounds can be applied in; 
(1) remembering new words using keywords, (2) using visual imagery 
to remember new words, (3) making a semantic mapping, (4) remember 
the new words or information based on their sound. Reviewing well can 
be applied by structure reviewing. The employing action can be done 
by using physical response or action and using mechanical techniques 
in moving or changing something to remember the language (Oxford: 
1990:39-43 cited in Lestari: 2015). 
2) Cognitive strategies 
Strategies that make learners possible to understand and produce new 
language by many different means. Oxford (1990:45-47) stated that 
cognitive strategies cover four kinds, there are; practicing, receiving 
and sending the message, analyzing and reasoning, and the last creating 
structure for input and output. Practicing can be done by; (1) repeating, 
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rehearsing, and imitating the language, (2) formally practicing sounds 
and writing system, (3) aware in recognizing and using formula or 
pattern, (4) recombining known elements in new ways. Receiving and 
sending messages consists of; (1) getting the idea quickly by skimming 
and scanning, (2) using print or non-print resources to understand 
incoming and producing messages.  Analyzing and reasoning involves; 
(1) using general rules and applying them to the target language so that 
the learner can reasoning deductively, (2) analyzing expression in order 
to understand the meaning of the whole expression, (3) analyzing 
contrastively, such as comparing elements like sounds, vocabulary, or 
grammar to determine the similarities and differences, (4) translating as 
the basis for understanding and producing the language, (5) transferring 
the knowledge, concept, or structure from one language to another. 
Creating the structure for input and output covers; (1) taking notes 
specific ideas or topics, (2) making a summarize, (3) highlighting 
important information in the passage. 
3) Compensation strategies 
Compensation strategies allow the learners to use the language both 
speaking and writing moreover they have lack knowledge. This strategy 
covers two-part, there are guessing intelligently and overcoming 
limitations in speaking and writing. Guessing intelligently can be done 
by; (1) using linguistics clues such as seeking and using language based 
clues for guess the meaning what is read or heard in the language, (2) 
20 
 
 
 
using other clues such as seeking and using clues that not language-
based that aims to guess the meaning of the language.  The overcoming 
limitations in speaking and writing consist of; (1) switching to the 
mother tongue, (2) asking someone for help, (3) using meme or gesture, 
(4) avoiding communication partially or totally, (5) selecting the topic 
in order to direct communication, (6) adjusting or approximating the 
message, (7) coining the words to communicate the desire idea, (8) 
using synonym (Oxford:1990:49-51). 
4) Metacognitive Strategies 
This strategy helps the learner to regulate and coordinate their learning. 
Metacognitive strategies consist of centering your learning, arranging 
and planning your learning, and the last is evaluating your learning. 
Centering your learning covers; (1) overviewing materials and link it 
with what already known, (2) paying attention, (3) delaying speech to 
focus on listening. Arranging and planning your learning can be 
achieved by; (1) find out how the language works, (2) organizing the 
condition of learning to becoming optimal learning, (3) setting aims for 
language learning, (4) identifying the purpose of language task, (5) 
planning for language task, (6) seeking practice for opportunities. The 
last is evaluating your learning consist of two-part, there are self-
monitoring and self-evaluating (Oxford: 1990: 138-140). 
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5) Affective strategies 
Affective strategy concerns in learner's emotions such as motivation 
and attitude and confident toward the learning process. Oxford 
(1990:143-144) classified the kinds of affective strategies. It consists of 
three aspects, there are lowering anxiety, encouraging yourself, and the 
last is taking your emotional temperature. Lowering anxiety can be 
done by; (1) using the technique to alternate the tense be deep breathing 
or meditation, (2) using music, (3) using laughter. Encouraging yourself 
can be described as; (1) making positive statements, (2) taking risks 
wisely, (3) give rewards for yourself. Taking your emotional 
temperature covers; (1) understand the condition of yourself, (2) use 
checklist to discover feelings, attitudes, and motivation, (3) writing a 
language learning diary, (4) discuss your feeling with others. 
6) Social strategies 
This strategy concerns in language learning interaction with others in 
use the target language properly. Oxford (1990: 146-147) classified this 
strategy into three parts, there are asking a question, cooperating with 
others, and empathizing with others. Asking question covers; (1) asking 
clarification or verification, (2) asking for a correction. cooperating 
with others consist of; (1) cooperating with peers, (2) cooperating with 
proficient users or native speakers of the language. Empathizing with 
others can be applied by; (1) developing cultural understanding, (2) 
becoming aware of others' thoughts and feelings. 
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2. Review on Extrovert and Introvert Personality 
a. Description of Personality 
Every individual was born with different characteristic that makes 
them different from others. The characteristic of every person was 
labeled to differentiate one individual with another. It means that every 
person has a unique aspect in their self-personality. Boeree (2010: 11-
12) state that the different aspects of personality are called individual 
differences. 
Hurlock (1993:236) states that the term "personality" is derived 
from the Latin word persona means "mask". For the Romans, persona 
means "how someone looks at others", not the actual self. Ryckman 
(2004: 89) state that personality is dynamic and organized the person's 
characteristics that influences his or her cognitions, motivations and 
behaviors in a specific situation. 
Feist and Rosenberg (2012:512), explain the term of personality is 
the unique and relatively enduring set of behavior, feelings, thoughts, 
and motivates that characterize an individual. Personality consists of 
two key components definition. First, personality involves the 
uniqueness or individual differences in thought, feeling, and behavior to 
distinguish from one another. Second, personality relatively enduring 
consistency, both across different situations with refers to the notion 
that a person behaves the same way in over time. 
23 
 
 
 
Pervin (2010:6), describes personality is the characteristic of 
people which causes consistency of feeling, thinking, and behavior. 
From the statement, we can see that the pattern of human behavior, 
characteristics and the quality of environment affect the personality of 
people. Personality is the unification both behavior and characteristics 
that built. Personality can also state in term an individual's adaptation to 
life in the environment. It consists of major traits, interests, drives 
values, self-concept, abilities, and emotional patterns. In line with the 
statement of personality definition by Pervin, Maltby and his colleagues 
(2010:4) state that personality is social judgment and element of how 
the individual interacts with another using the own way or style. It 
means that how the individual displays their different style to couples 
with the situation even when solitude and their attitude toward it. 
Sujanto (2006:11) defines personality as a collective biological 
capacity that someone had such as motivation, inclination, taste, and 
character combining to behavior and experience. It can be seen and 
understood that individual personality is formed from the innate factor 
existing on himself which then cumulated with the experimental factor 
that occurred in the past time. On the other words, despite natural 
disposition brought by birth, there are any physical dispositions gamed 
by experiences in an individual. 
Allport (1937:48) states personality is "the dynamic organization 
within the individual of those psychological systems that determine his 
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unique adjustment to his environment". Alastair (2009) defines 
personality theory assumes that every person is different and that 
everyone's personalities are categorized by a distinctive and basically 
rigid pattern of traits, dispositions or temperaments. It means that every 
person has different in preference, including lifestyle, way of sharing 
their idea and how they face every problem. 
Jung (1921) states there are two types of personality. The types of 
personality consist of extrovert and introvert personality. Each person 
can have both tendencies, either extrovert or introvert but one of them is 
dominant. Jung believe that the type of personality is determined by the 
environment where they are living. Although Jung believed that 
weather person become an introvert or extrovert is largely 
predetermined at birth, he recognized that people may display multiple 
traits. A person who displays a mixture of introverted and extroverted 
behaviors is what Jung called an “ambivert”. 
From the theories description above, it can be concluded that 
personality is individual characteristics that influenced by several 
factors (innate capacity and environment). personality differentiate 
individuals with others in terms of individuals' emotions, beliefs, 
behavior, perspective, and feeling to face situations around their 
environment. 
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b. Extrovert Personality 
Eysenck (1998:48) says that the extrovert personality is an 
individual who exists a diminution of the thought processes in relation 
to directly observable social behavior with an accompanying tendency 
to make social contacts. Feist and Gregory (2010:124) state that 
extrovert is partly with "fast accumulation" and "slow dissipation" of 
reactive inhibition. 
Vandenbos (2006:359) state that the extrovert personality also 
more influenced by their surrounding environment than by their inner 
world. It means that extrovert is the personality orientation of interest 
toward the outer world and environment of people or things rather than 
the inner world of subjective experience.  
Ewen (2003: 300) state that the extrovert is someone who likes 
outgoing, impulsive, and uninhibited, having many social contacts and 
frequently taking part in group activities. An extrovert is relatively 
more outgoing, gregarious, sociable, and openly expressive. Extrovert 
likes to socialize with other people, meet new people, traveling, see 
new places, like social work, likes parties, have many friends, need to 
have people to talk to, and do not like reading or studying by himself. 
An extrovert has the main characteristics, namely the ability to socialize 
and impulsive nature, sense of humor, passionate, quick thinking, 
optimistic, and other characteristics that indicate a person who 
appreciates their relationships with others. 
26 
 
 
 
1) Extrovert Personality Aspect 
Samini (2004: 13) describes there are seven aspects of extrovert 
personality. The aspects will be explaining as follow: 
a) Activity 
The person that active and energetic to do some activities such 
as physical activities. The activities can be seen in daily life like 
people get up early in the morning, do activities quickly, and do 
many kinds of other activities. 
b) Sociability 
Sociability can become indicators to define someone's 
personality. Sociability is how people cooperate and associate 
with others in daily life. People that have high sociability means 
also to have a high extrovert personality. The activities can be 
seen in their responsive, welcome, easygoing, leadership, 
carefree, lively, have many friends easily, like to go to a party, 
likes to do a social activity, likes to meet new friends, and feels 
happy in the friendly situation. 
c) Risk-Talking 
Risk-taking is bravely to take the risk without thinking about 
worried. People like to do something full of dangerous situations 
without paying attention to their own safety. They enjoy getting 
new knowledge without any anxiety.   
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d) Impulsiveness 
Impulsiveness is a spontaneous action that a person does without 
thinking firstly and make a quick decision such us people do 
something without any planning and careless. 
e) Expressiveness 
People show their feeling to show that they have high extrovert. 
They usually like to show their feeling freely like happy, angry, 
regret, afraid, sad, crying, etc. 
f) Practicality 
People in this value usually not patient to do abstract and 
imaginative activities. He prefers to do practical things. 
g) Irresponsible 
People who have a high value on this aspect dislike doing 
formal duty. He is dynamic and irresponsibility in doing 
activities that relate to the social dimensions. 
 
2) The Strengths of the Extrovert Students 
The natural strengths of the extrovert students are 
optimistic and ambition. Seligman (1995:52) states that optimism 
is seeing the glass as half fall, or always seeing the silver lining, or 
habitually expects a Hollywood ending to real troubles. The 
extrovert students are good in school work especially in speaking. 
Their speaking is brief and definite. They easily to share their idea 
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with speech.  The optimistic and ambition give them a good 
position especially when they followed an educational event, such 
as speech or debating. 
3) The Weaknesses of the Extrovert Students 
Conrad Hock (13-14), cited in Maharani (2017: 15-16) 
describes the weakness of extrovert students based on the 
understanding of personality as follow: 
a) Pride 
Extrovert students have high confidence in themselves. They 
consider themselves as extraordinary people and they have a 
great opinion of his qualities in order in their success. 
b) Anger 
The extrovert people are easily angry with another. His anger 
usually easy changes to be hatred. The most dangerous is the 
extrovert students often bestows their anger on their classmates 
or their best friend. 
c) The extrovert is very stubborn 
The extrovert people thinks he is always right, can never get 
mistakes in learning, and is never willing to be in a lower score 
of others. 
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d) The extrovert has a great deal of self-confidence 
The extrovert people believe that himself more capable than others. 
He refuses the help of others and prefers to work alone because he 
does not like to ask for help.  
In conclusion, extrovert becomes a moving man and a pioneer. 
Extrovert born to be a leader, dynamic and have a strong urge to change 
things and in doing them but tends to be bossy, arrogant and impatient. 
They do not involve much of their feeling to make a decision. 
 
c. The Introvert Personality 
Lestari, Suha, and Suhartono (2013:11) states that the introvert 
personality is the person who seemed passively involved, they rarely 
asked a question and speak only when the teacher demands them to 
answer the question or to participate in the class discussion. 
Dewaele and Furnham (1999), cited in Hamedi (2015: 286-287) 
explained that introverts are more susceptible to higher pressure 
conditions because the arousal level eclipsed their optimal level. This 
condition inhibits the automaticity of their oral production; therefore, 
they return to controlled serial processing which would result in slower 
speech production, anxiety, more errors, and hesitation. 
Eysenck (1981) states that introverts need more time to regain their 
long term memory (permanent storage) or information than extroverts. 
Eysenck analyzed One factor that might influence the differences in 
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memory processing might occur because of the over-arousal of the 
introverts, and it might affect introverts' parallel processing. In addition, 
Dewaele and Furnham (2000) have attributed the inability of introverts in 
producing longer utterances to their lack of sufficient short-term memory 
capacity which would attenuate their speech fluency. 
Vandenbos (2006:499), cited in Maharani (2017;16) Introvert is a 
board personality trait that exists on both attitudes and behaviors. 
Introverts are relatively more withdrawn, retiring, reserved, quiet, and 
deliberate; they may tend to mute or guard the expression of positive 
aspects, adopt more skeptical views or positions, and prefer to work 
independently. 
From the theories description above, it can be concluded that 
introvert people are more interested in their own thoughts and feelings 
than in other things outside themselves. They are often shy and unwilling 
to speak or join in activities with others. 
1) Introvert Personality Aspect 
There are seven aspects of personality based on the extrovert 
dimension. Eysenck (in Samini, 2004:15) states the seven aspects are 
inactivity, unsociability, carefulness, controlled, inhibition, 
reflectiveness and responsibility, the explanation will explain as 
follow: 
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a) Inactivity 
It relates to physical activities. The person having this value does 
the task slowly. He or she is also tired and easy to sleep. 
b) Unsociability 
People who have this value tend to have a close friend and like 
doing independent activities such as reading. They sometimes feel 
stressed in interacting with others. 
c) Carefulness 
In this value, people are usually doing the activities carefully. He or 
she does something that is familiar and safe also they avoid 
dangerous things. 
d) Controlled  
The person plans and arranges (make a list) the programs before 
doing something. They plan a bright future and things before 
acting. 
e) Inhibition 
In this value, people do not like to express their feelings freely. 
They are not easy to feel angry and calm people. 
f) Reflectiveness 
People who have this value like to make abstracts and 
interpretation, discusses, and answers the philosophical questions.  
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g) Responsibility 
People in this value will be believed by others easily. They do 
duties well and always fulfill inner conviction. 
 
2) The Strength of the Introvert Students 
The strengths of the introvert students are specified on several 
main traits as follow: 
a) Persistent 
Marie Sager (2009:2) defines the introvert people spend a lot of 
energy trying to make sense of troubling events, so they can avoid 
those events in the future. They do many efforts diligently. They 
spend a long time to finish the task. It means that they do not feel 
boring to the class situation. They know that must learn well until 
the end of the learning period. 
b) Scheduled and detail 
Warfield described that introvert people are rigid. The introvert 
people improve their quality of intellectuality by training under a 
well-managed schedule because they are a planner. Lists and 
"doing things the right way" are characteristics of introvert 
personality type. Introvert students will do their duties neatly and 
structured. They make perfect things done from the beginning until 
the last work. They do all of the duties in detail. 
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3) The Weakness of the Introvert Students 
Several kinds of descriptions about the introvert main weakness 
traits are written through points, they are: 
a) Love of retirement 
Introvert students love silence and solitude. They do not feel at 
home among a crowd for any length of time to learn. They are 
often withdrawing themselves from the crowds and forgets their 
environment. In school, they are often distracted because they are 
absorbed by their own thoughts.  
b) The Introvert is irresolute 
The introvert people have too many considerations and too much 
fear of difficulties. The introvert problem is haunted by its own 
problem and desire without a willingness to solve it and struggle 
for it. It is a possibility that his plans or works may fail, the 
introvert can hardly reach a decision. They are inclined to defer 
their decision. What they could do today they postpone for 
tomorrow.  
c) The introvert is despondent and without courage 
The introvert people are timid if they are called upon to begin a 
new work, to execute a disagreeable task, to venture on a new 
undertaking. They have a strong will coupled with talent and 
power, but no courage or we can call low mood person. If 
difficulties in their undertakings are encountered by the introvert, 
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they feel 21 discouraged and are tempted to give up the ship, 
instead of conquering the obstacle and repairing the ill success by 
increased effort. 
In conclusion, introvert is too much a feeling person. The feelings 
sometimes obstruct his work in some cases, but the essence of the 
introvert is an adequate important to assist the thought and analysis of 
others; they are deeply thoughtful and prone to be exceptionally 
intelligent.  
 
d. Determining Level of Personality 
A questionnaire of McCroskey's introvert scale by Richmond & 
McCroskey (1998: 269-277) will distributed to Determining Level of 
Personality. The questionnaire consists of 18 questions that must be 
answered honestly. 
1. The rule of scoring 
Table 2.2 
Table of Rule Scoring 
No Answer Point 
1. Strongly Disagree 1 
2. Disagree 2 
3. are undecided 3 
4. Agree 4 
5. Strongly Agree 5 
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2. Level of Personality 
Table 2.3 
Table of Level Personality 
No 
Total 
Score 
Personality Category 
1. 12-24 Very Extrovert 
2. 25-35 Moderate Extrovert 
3. 36 Purely Ambivert 
4. 37-48 Moderate Introvert 
5. 49-60 High Introvert 
 
3. Review on Speaking Ability 
a. The Definition of Speaking Ability 
Speaking is the way people communicate or share their idea and 
information to others thought orally. Brown (2004:140) states that 
speaking is a productive skill that can be observed directly and 
empirically. He adds that speaking is the product of the creative 
construction of linguistics strings; the speaker makes a choice of 
lexicon, structure, and discourse. Speaking is categorized as success 
speaking when the listener can understand what the speaker says. 
Byrne (1997:8) states that oral communication is a two-way process 
between speaker and listener and involves the productive ability to 
speak and the receptive ability to listen. 
Lewis and Hill (1993:54) state that speaking is a process that 
covers many things in addition to the pronunciation of individual 
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sounds. It also covers pronunciation stress and intonation. It means that 
speaking is an activity that involves the areas of knowledge, they are 
the mechanics (pronunciation, grammar, and vocabulary); it is the use 
of the right words in the right order with the right pronunciation. 
Nunan (1998:26) states that speaking is a process consisting of short, 
often fragmentary utterances in a range of communication. 
Nunan (2003: 48) (cited in Mart, 2012: 91) defines Speaking is a 
productive oral skill which consists of constructing systematic verbal 
utterances to convey meaning. In a slightly different statement, Brown 
(2004: 140) points out that "speaking is an interactive process of 
constructing meaning that involves producing and receiving and 
processing information".  In speaking, the students not only learn how 
to organize ideas, arrange sentences, and express language in a spoken 
form with good pronunciation and comprehensible language but also 
the most important is they must learn about how to deliver the message 
of the language according to the context they are speaking. 
In conclusion, speaking is processed constructing ideas and express 
the ideas in spoken form. Speaking ability uses to express the ideas, 
thought and feeling oral. The purpose of learning speaking is to 
communicate effectively and efficiently. 
b. The Types of Speaking Ability 
Brown (2004: 141-142) classifies there are five basic types of 
speaking ability, they are: 
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1. Imitative 
The first type of speaking performance is the ability to simply 
parrot back (imitate) a word or phrase or possibly a sentence. 
Purely phonetic level of oral production, a number of prosodic, 
lexical, grammatical properties of language may be included in the 
criterion of performance.  
2. Intensive 
The second type of speaking frequently employed in assessment 
contexts is the production of short stretches of oral language 
designed to demonstrate competence. Examples of intensive 
assessment tasks include directed response tasks, reading aloud, 
sentences and dialogue completion. 
3. Responsive  
Responsive assessment tasks include interaction and test 
comprehension but at the somewhat limited level of a very short 
conversation, standard greeting and small talk, simple request and 
comments, and the like. 
4. Interactive 
The difference between responsive and interactive speaking is in 
the length and complexity of the interaction, which sometimes 
includes multiple exchanges and multiple participants. Interaction 
can take the two forms of transactional language, which has the 
purpose of exchanging specific information, or interpersonal 
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exchange, which have the purpose of maintaining social 
relationships. Example of interactive assessment tasks include 
formal and informal monologues such as casually delivered speech 
(such as recounting the plot of novel or movie. 
5. Extensive (monologue) 
Extensive oral production task includes speeches, oral presentation, 
and story-telling, during which the opportunity for oral interaction 
from listeners is either highly limited (perhaps to a nonverbal 
response) or ruled out altogether. 
 
c. The Difficulties in Speaking  
Brown (2001: 270-271), states that there are eight difficulties in 
speaking as follow:  
1. Clustering  
Fluent speech is phrasal, not word by word. Learners can organize 
their output both cognitively and physically (in breath groups) 
through such clustering.  
2. Redundancy 
The speaker has the opportunity to make the meaning more clearly 
through the redundancy of language. Learners can capitalize on this 
feature of spoken language.  
3. Reduced Forms  
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Contractions, elisions, reduced vowels, etc, all form special 
problems in teaching spoken English. Students who don't learn 
colloquial contractions can sometimes develop a stilted, bookish 
quality of speaking that in turn stigmatizes them. 
4. Performance Variable  
One of the advantages of spoken language is that the process of 
thinking as you speak allows you to manifest a certain number of 
performance hesitations, pauses, backtracking and correction. 
Learners can actually be taught how to pause and hesitate. For 
example, in English, our "thinking time" is not silent. We insert 
certain "fillers" such as ub, um, well, you know, I mean, like, etc. 
one of the most salient differences between native and nonnative 
speakers of a language is in their hesitation phenomena.  
5. Colloquial Language  
Make sure your students are reasonably well acquainted with the 
words, idioms, and phrases of colloquial language and that they get 
practice in producing these forms.  
6. Rate of Delivery 
Another salient characteristic of fluency is the rate of delivery. One 
of your tasks in teaching spoken English is to help learners achieve 
an acceptable speed along with other attributes of fluency. 
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7. Stress, Rhythm, and Intonation 
This is the most important characteristic of English pronunciation. 
The stress-timed rhythm of spoken English and its intonations 
pattern convey important messages.  
8. Interaction 
It deals with learning to produce waves of language in a vacuum 
without interlocutors-would rob speaking skill of its richest 
component; the creativity of conversational negotiation. 
 
d. Problems of Speaking 
Speaking is to be one of the difficult aspects of learning a foreign 
language because the student thinks that speaking seems intuitively the 
most important for people to know a language. Speaking is to be a 
measurement for someone's achievement in learning a foreign language. 
Rivers (in Retnoningsih, 2014:28) states that there are 
psychological factors in communicating as follow:  
a. Desire for Communicating  
As well as something to say, the students must have the desire to 
communicate the message to people or groups of people. Some 
students may not have an interest in joining the speaking activity for 
their teacher who does not show sympathy and their classmates are 
uncongenial. Other may realize that they have limitation in the new 
language and do not want to ridicule. 
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b. Comprehension as well as Expression  
Students may have acquired skill in expressing themselves in the 
new language code, but have little practice in understanding the 
language when it is spoken at a normal conversation situation.  
c. Personality Factors 
Some students are talking active and another is shy or embarrassed it 
found to be in error. These characteristics affect the students' 
performance in a speaking activity. 
d. Limitations of Expression 
Students may feel frustrated when they know their choice of 
expression is limited. They cannot demonstrate the maturity of their 
thought 
e. Correction of Errors 
In several societies, people will keep their ideas if expressing them 
could cause embarrassment for themselves or for the people with 
whom they are conversing. Continual correction sometimes can be 
very irritating.  
 
Ur (1996:121) also states that there are some problems faced by the 
students in speaking activity, there are:  
a. Inhibition 
Learners are often inhibited about trying to say things in the foreign 
language in the classroom. They are worried about making mistakes, 
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fearful of criticism or losing face, or simply shy the attention that 
their speech attracts. 
b. The Lack of Theme to be Spoken 
The students get difficulties in thinking of anything to say, they have 
no motivation to express themselves beyond the guilty feeling that 
they should be speaking. Sometimes they have an idea but they can't 
express it. 
c. Low Participation 
Only one participant can talk at a time if he or she is to be heard. In a 
large group, this means that each one will have only a little time to 
talk. This problem is compounded by the tendency of some students 
to dominate, while others speak very little or not at all. 
d. The Use of Mother Tongue 
In the number of classes, the learners share the same mother tongue. 
They may tend to use their mother-tongue because of some reason. 
First, it is easier to use own mother-tongue. Second, it feels 
unnatural to speak to one another in a foreign language. Moreover, 
they feel less exposed if they are speaking their mother-tongue. If 
they talk in a small group, it can be quite difficult to keep using the 
target language. 
e. Characteristics of Successful Speaking 
Ur (1996: 120) states that there is four characteristics indicator in 
successful speaking, there are as follows: 
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1) Students Talk a Lot 
The students dominate the learning process. The teacher can 
encourage the students to talk most of the time allotted to do 
speaking activities. 
2) Participation is Even 
All students get the same chance to speak and contributions are fairly 
evenly distributed. Classroom discussion is not dominated by a 
minority of talkative participants.  
3) Motivation is High 
The teacher should prepare an interesting material or topic, so it can 
make students are excited to speak. When the students interested in 
material or topic, they would have something new to say about it or 
because they want to contribute to achieving task objectives. The 
teachers must involve the students in communicating, so make the 
students motivated to do speaking in English. 
4) Language is an Acceptable Level 
Students express themselves in utterances that are relevant. If the 
language is too easy the motivation disappears. However, it is too 
challenging students can be dejected and eventually give up their 
work. 
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B. Previous Related Study 
The researcher found the references from the previous study which 
are relevant to this research. There are three previous research related to this 
research. There are: 
1. Noprianto's Research 
The first previous study is taken from the article journal, arranged 
by Eko Noprianto (2017). He conducted the research entitled Extrovert 
versus Introvert Students: What EFL Learning Strategy Do They Use? 
This research was intended to find out what personality traits 
Indonesian senior high school students fell into and to investigate what 
language learning strategies introvert and extrovert students used highly 
frequently. 
Nopriyanto (2017) used quantitative research and the data were 
analyzed by means of descriptive statistics in terms of mean frequencies 
and Mann Whitney U Test. The subject of this research is 58 
participants aged from sixteen to eighteen years' old who were from the 
third grade of senior high school and were all from science class. The 
finding of this research revealed that the majority of senior high school 
students majoring science study program fell into an introvert with 
89.6% (52 students). Besides, extrovert students used more language 
learning strategies highly frequently than introvert students with eight 
items compared to introvert students with only five items. Interestingly, 
both extrovert and introvert students share four strategy items in 
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common. Although it is statistically not significant (ρ > 0.05), the 
finding also shows that extrovert students seemed to use affective 
strategy more than introverts who used memory strategy highly 
frequently.  
2. Damalis's Research 
The second research paper is written by Damalis (2013). She 
arranged the research entitled Correlation Between Extraversion 
Personality and Speaking Ability of the Third Year Students at Islamic 
Senior High School of Daarun Nahdha Tawalib Bangkinang Regency of 
Kampar. 
The objective of this research is generally attempted to find out the 
correlation between extraversion personality and speaking ability of the 
third year students of Islamic Senior High School of Daarun Nahdhah 
Thawalib Bangkinang Islamic Boarding School Sub district of Kampar 
Seberang Regency of Kampar. Damalis (2013) used quantitative 
research (correlation) in this research. In collecting data, the researcher 
uses an instrument called test and questionnaire.  
The research shows that no positive significant correlation 
students’ extraversion personality toward speaking ability. the 
coefficient correlation is 0.15569. This score is smaller than score from 
rtable, based on data above the writer can conclude that Ha is rejected and 
Ho is accepted. The percentage of the correlation between extraversion 
personality and speaking ability is 15.6%. The students’ extraversion 
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personality is classified into average and the students’ speaking ability 
is classified into less. 
3. Lelita's Research 
The third research paper arranged by Yohana Vita Lelita (2016). 
She wrote the research under the title A Study on Students' learning 
Strategies and Self-Efficacy in speaking I Class in ELESP of Sanata 
Dharma University. This study investigates the language learning 
strategy ELESP students applied to improve their speaking ability and 
the use of those strategies in relation to the students' self-efficacy. 
The objective of this study is to know the language learning 
strategies that were applied by students to improve their speaking 
ability in speaking I class and the use of those strategies in relation to 
the students' self-efficacy. Lelita (2016) used the mixed method in this 
research and the types of the mixed method were sequential design. 
This research collected the data by using questionnaires and interviews. 
The research shows that the students applied various language 
learning strategies to improve their speaking skills, namely memory 
strategy, cognitive strategies, compensation strategies, metacognitive 
strategies, affective strategies, and social strategies. This research also 
shows that setting a speaking goal was the most dominant strategy. The 
use of those strategies in relation to the students' self-efficacy was 
influenced by some factors, namely motivation and anxiety. 
 
47 
 
 
 
4. Position of This Research 
Based on the previous research above, the researcher proposed 
current research that is different from the previous research. The 
differences aspect among previous study and this research is about the 
subject, object and the types of research. 
The subject of the first previous study is the third-grade science 
class of senior high school. This research used a quantitative study for 
the types of research. the subject of the second previous research is the 
Third Year Students at Islamic Senior High School of Daarun Nahdha 
Tawalib Bangkinang Regency of Kampar and the object is the 
Correlation Between Extraversion Personality and Speaking Ability. 
The third previous subject is the students of speaking class I in Sanata 
Dharma University and the object is discussing students' learning 
strategies and self-efficacy. While the types of this current research are 
qualitative research and the subject is Extrovert Students and Introvert 
Students at Eighth Grade of MTsN 1 Karanganyar also about learning 
strategies in speaking. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. The Research Design 
In this research, the researcher applies a qualitative method as the research 
design. Moelong (1990: 6) stated that qualitative descriptive research is the 
research that the resulting of the research in the written form, which has been 
observed by people.  
Sugiyono (2016:1) defines qualitative is a research method which is the 
researcher as the key instrument, used triangulation or combination as a 
technique of collecting the data, analysis of the data inductively, and the 
findings are concerned on the meaning rather than generalization. Straight with 
the Creswell (1998) statement, "Descriptive method is collecting the qualitative 
data, analyzing them, and writing the result". 
The researcher used qualitative design to answer the research question. 
This qualitative research was applied because the researcher describes a social 
phenomenon about learning strategies used by introvert and extrovert students 
in the learning process. The researcher also would to determine and report the 
result from the research about learning strategies used by extrovert and 
introvert student in learning speaking at eighth grade of MTs N 1 Karanganyar.  
 
B. The setting of the Research 
1. Place of the Research 
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This research conducted at MTs Negeri 1 Karanganyar. It is located at Jl. 
Solo-Purwodadi KM 12, Tuban, Gondangrejo, Karanganyar, Jawa Tengah, 
Indonesia. The researcher uses the classroom in MTs Negeri 1 Karanganyar 
as the place of the research. The researcher chooses MTs Negeri 1 
Karanganyar because this school is one of Islamic high school in 
Karanganyar which has high integrity and achievement. MTs Negeri 1 
Karanganyar also has two programs to support the teaching and learning 
process in educational environment. The programs are regular class and 
program khusus class. The regular class divided into 8 classes and the 
Program khusus only one class. The program khusus class is the superior 
class that has a different teacher, different material and different programs 
with the regular class. Besides that, the program khusus class also have 
different study time with the regular class. It has study time from 7 am until 
3.30 pm.  
2. Time of the research 
This research carries out at MTs Negeri 1 Karanganyar in the Academic 
year 2019/2020 at the eighth grade. This research will conduct from doing 
pre-research in April 2019 until the research in August 2019. This research 
takes four months because qualitative research usually needs a long time 
to find a new invention (Sugiono:2016). 
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Table 3.1 
The Research Schedule 
N
o 
Activities April May June July August 
1 Pre-Research 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
a.Asking 
permission 
                    
b. observation                     
2 Making 
Proposal 
                    
3 Research                     
a.Interview                     
b.Collecting 
data 
                    
4 Post-
Research 
                    
a.Analyzing 
the data 
                    
b.Submit the 
thesis 
                    
 
C. Research Subject and Instrument 
In this research, the subject or informant of the research is the eighth grade 
in MTs Negeri 1 Karanganyar. The researcher focused on students in the eighth 
grade of Program Khusus and VIII E. The participant are 55 students. The 
subject was selected because the students in that class have speaking ability 
better than other class. Based on information from observation and the teacher, 
the students also have different personality and strategy to solve their problem 
in learning speaking ability. 
The main instrument of this research is the researcher herself. This is in 
accordance with the nature of qualitative research in which Bogdan and Biklen 
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(1982: 27) point out that the key instrument of qualitative research is the 
researcher himself/herself. Therefore, the researcher was involved in all 
processes of the research starting from the data design until the data report. 
 
D. The Technique of Collecting Data 
In this research, the researcher using several techniques to collect the data 
based on the technique of qualitative. The techniques are questionnaires, 
interviews, and observation. 
1. Questionnaire 
Hornby (1995), stated that the Questionnaire is a list of (usually 
printed) questions to be answered by a group of people, especially to get 
facts or information, or for the survey. In other hands, the questionnaire is 
the list of the question that must be answered by the respondent which is to 
know how the respondent's opinion. 
In this research, the questionnaire was given to 55 students at the 
eighth grade of MTs Negeri 1 Karanganyar in the academic year 
2019/2020. The questionnaire was distributed to classify the type of 
personalities. In this research, the researcher will use a closed-type 
questionnaire in collecting the data about student's extrovert and introvert 
personality. It is a questionnaire which answers the questions are provided 
so that the respondents only choose the suitable one in the answer by 
giving a sign (√). To know what personality traits, a questionnaire of 
McCroskey's introvert scale by Richmond & McCroskey (1998) was 
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distributed. Using the Likert scale from 1 until 5, the researcher expected 
the result can uncover the level of suitability with the item. The result of 
the calculating formulas must in the range 12-60. The determining point 
between extrovert and introvert is on point 36 because the number was 12 
units from the highest of the "moderate" range (48) and the lowest (24). 
Score 12 is possible to be the lowest score, it represents the extreme 
extrovert, and score 60 is the highest score that represents the extreme 
introvert. The new scaling as the result for a score that fell from 12-24 was 
labeled as very extroverted, a score of 25-35 representing moderate 
extroverts, a score of 36 purely ambiversion, 37-48 representing moderate 
introvert and 49-60 representing high introvert. The result of the 
questionnaire was calculated with the aim of determining where the 
respondent is, whether extrovert or extrovert. 
Meanwhile, to gain information on the EFL learner's learning 
strategies, a questionnaire of The Strategy Inventory for Language 
Learning (SILL) by Oxford (1990) was employed. The Strategy Inventory 
for Language Learning (SILL) version 7.0 containing 50 items as an 
instrument for assessing language learning strategies used by the learners. 
The questionnaire consisted of six parts: (a) remembering more effectively 
(memory strategies), (b) using mental processes (cognitive strategies), (c) 
compensating for missing knowledge (compensation strategies), (d) 
organizing and evaluating learning (metacognitive strategies), (e) 
managing emotions (affective strategies), and (f) learning with others 
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(social strategies). The questionnaire was employed to point out how often 
the participants used the strategy items. This questionnaire using a Likert 
scale of 1 to 5 to reveal the frequency of strategy that the participants use 
with 1 representing never used, 2 for rarely used, 3 for sometimes used, 4 
for usually used, and 5 for always used. Both questionnaires were 
translated into Bahasa Indonesia in order to make participants easier to be 
understood and to avoid misinterpretation. 
The SILL‟s 5-point scale was ranged from "never or almost never" to 
"always or almost always". The overall average indicated how often the 
leaner tended to use the learning. In order to calculated the most frequency 
of use in learning strategy, the researcher used table scale purposed by 
Oxford (1990) below: 
Table 3.2 
Average of Learning Strategy Used 
Level Criteria Average 
HIGH 
Always or Almost Always 4.5-5.0 
Usually 3.5-4.4 
MEDIUM Sometimes 2.5-3.4 
LOW 
Rarely 1.5-2.4 
Never or Almost Never 1.0-1.4 
 
2. Interviews 
The interview is used when the researcher would collect the data and 
the detail information from the respondents of the research (Sugiono: 
2016). The researcher used the semi-structured interview for this research.  
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In the semi-structured interview, the researcher usually prepares the list of 
the question to be asked.  
The researcher conducts an interview after distributing the 
questionnaire.  The researcher conducted the interview with a relaxed 
situation. The researcher prepared the list of question to guide the 
researcher in order to gain the information about the learning strategies 
that respondent used in learning speaking and the obstacle who respondent 
faced when used the strategy. The researcher interviewed 6 students from 
eighth grade students. The representative of this interview comes from 3 
extrovert students and 3 introvert students. The interview result was also 
used to clarify students’ answer in the questionnaire. The researcher used 
an in-depth interview which is the purpose to know the respondent more 
opinions and to find out the problems more clearly. 
3. Observation 
McMillan and Schumacher (2010) stated that observation is the way 
for the researcher to gain the information by seeing or hearing all the 
events that occurred at the research site. Satori and Komariah (2014) stated 
that observation is the way or the technique collecting the data based on 
the daily activity from the certain object or the respondent daily life 
through direct observation who the researcher lives in. 
The researcher conducts the observation to know about the respondent 
to apply the strategies in the classroom. The researcher chooses the passive 
observation where the researcher presents on the participant activities or 
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action but the researcher does not participate in the interaction. The 
researcher just pays attention to the respondent activities and interaction in 
the place of research. 
In this technique, the researcher observed directly teaching learning 
activities in the classroom.  This activity aims to know the students’ 
personality and students’ learning strategies. The researcher would be 
observed about activities in classroom, how the students communicate 
with their teacher and other students, how the learning strategies were used 
by active and passive students and how they deal with the learning 
speaking problems. The researcher also would observe the students’ 
characteristic of personality. In this case, the researcher would observe all 
of process of the teaching learning process in the classroom especially 
learning strategies used by students at the eighth grade of MTs Negeri 1 
Karanganyar in the academic year 2019/2020. 
 
E. The Technique of Analyze the Data 
Data analysis is the process of systematically searching and 
collecting the data was gained from the survey, interview, observation, and 
other materials, so the data or the result can be understood easily and the 
findings can be informed to others. 
In analyzing the data, after the researcher collects the data, the 
researcher describes the data in the descriptive qualitative research. Using 
this technique, the researcher collected data, arranged data, and presented 
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data. The technique of analyzing the data which is used in this research is 
the technique of data analysis suggested by Miles and Huberman (1992: 
19-20). This technique consists of three parts: (1) Data reduction, (2) data 
presentation, (3) a conclusion of data (verification of data). 
1. Reduction of the data 
Data reduction used for collecting the data from questionnaires, 
observation, and interviews. Arikunto (2013) states that reduction is 
the researcher's activities which include selecting, focusing, 
simplification and transformation. 
a. Selecting 
Data selecting is used to select the data which gain from the 
questionnaire, interview, and observation. The researcher does the 
observation and distributes the questionnaire in two classes. The 
researcher also makes an interview to check the validation of the 
data. 
b. Focusing and simplification 
The researcher only focuses on the data about the strategies in 
learning speaking used by introvert and extrovert personality at 
the eighth-grade students of MTS Negeri 1 Karanganyar in the 
academic year 2018/2019. Therefore, the researcher distributes 
the questionnaire in two classes and collected all of the 
questionnaires that had been distributed to the student. Then the 
researcher analyzed the data from the questionnaire by checking 
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the answer to every question. In the next, the researcher makes 
the tables to make the counting easier. 
c. Transformation 
The researcher changed the results of the questionnaire and 
interviews were described in the form of a narrative to make the 
reader understand what the writing is. After the researcher 
simplifies the result of the questionnaire, the researcher describes 
the data in a paragraph and table or chart to make the data easy to 
read and analyze.  
2. Displaying the data 
After the researcher reduces the data, the next step is displaying the 
data. It means the researcher will show the result after the reduction of 
the data. By data display, the data is organized, arranged in a pattern 
of relationships that will be easily understood. In this research, the 
researcher arranges the data in description data in order to describe the 
phenomena happens. Displayed of the data is presented by the 
descriptive term, detailed information and the researcher also added 
the graphics or chart. 
3. Drawing the conclusion 
This activity is the last step in analyzing the data in qualitative 
research. After the researcher collects all the data, the researcher 
makes a conclusion based on the data reduction and the display. The 
researcher describes and interprets the data so that the conclusions of 
58 
 
 
 
this research can be drawn. The conclusion of qualitative research is a 
new invention. 
 
F. The Trustworthiness of Data 
The researcher uses triangulation to get the validity and readability 
of the research. Wiersma in sugiyono (2016:125) states "triangulation is 
qualitative cross-validation. It accesses the sufficiency of the data 
according to the convergence of multiple data sources or multiple data 
collection procedures." 
Norman Denzin (2000: 391) states that there are four kinds of 
triangulation. They are source triangulation, investigator triangulation, 
methodological triangulation, and theoretical triangulation. Sources 
triangulation means the use of a variety of data sources in a study. 
Investigator triangulation is the use of several different researchers or 
evaluators. Theoretical triangulation claims that it uses multiple methods 
to study single sent of data. Methodological triangulation means the use of 
multiple methods to study a single problem. 
This research applied source triangulation and methodological 
triangulation. To reach the validation of the data source triangulation is 
used to compare and to check the credibility of the data through a variety 
of sources, from the subject and informant of the research. In addition, this 
research also applied methodological triangulation to compare some 
methods of collecting the data. In this study, the researcher compares the 
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data from observation, questionnaire, and interview from the subject of the 
research. They will be matched one to another to get the valid data. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings 
In this research, the purpose of research finding is to answer and describe 
the research problem in the first chapter. This part presenting the findings of 
the three research problem, there are; 1) finding the language learning 
strategy used by introvert students in learning speaking ability at the eighth 
grade of MTsN 1 Karanganyar. 2) finding the language learning strategy used 
by extrovert students in learning speaking ability at the eighth grade of MTsN 
1 Karanganyar. 3) finding the most and the least strategies used by students 
based on personality in learning speaking ability at the eighth grade of MTsN 
1 Karanganyar. 
To be able to find out and describes the data, the researcher has done 
several techniques as appropriate as what stated in the third chapter. In this 
case the researcher used questionnaire, observation and interview for 
technique of collecting the data. 
1. Language Learning Strategy used by Introvert students at the eighth 
grade of MTsN 1 Karanganyar. 
a) The Students’ personality traits 
As the stated before the researcher describe the language learning 
strategies, in this part firstly the researcher describe the students’ 
personality traits. The researcher used two kinds of techniques to find out 
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the data of students’ personality traits at the eighth grade of MTsN 1 
Karanganyar. 
In this research, the researcher used questionnaire and 
observation. For the questionnaire, the researcher used a questionnaire of 
McCroskey's introvert scale by Richmond & McCroskey that consist of 
18 statements to know what personality traits. Using the Likert scale 
from 1 until 5, the researcher expected the result can uncover the level of 
suitability with the item. The result of the calculating formulas must in 
the range 12-60. The determining point between extrovert and introvert is 
on point 36 because the number was 12 units from the highest of the 
"moderate" range (48) and the lowest (24). Score 12 is possible to be the 
lowest score, it represents the extreme extrovert, and score 60 is the 
highest score that represents the extreme introvert. The new scaling as 
the result for a score that fell from 12-24 was labeled as very extroverted, 
a score of 25-35 representing moderate extroverts, a score of 36 purely 
ambivert, 37-48 representing moderate introvert and 49-60 representing 
high introvert.  
The result of the questionnaire was calculated through descriptive 
statistic with the aim of determining where the respondent is, whether 
extrovert or extrovert. First, the researcher gave the questionnaire to the 
participants and ask them to fill the answer based on the real condition 
with their personality. Each number of statements was written in Bahasa 
Indonesia to avoid misinterpretation and to make the respondents easier 
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to be understood. The researcher accompanied the respondents and 
opened the opportunity to ask the question if they did not understand the 
statement that presented in the questionnaire. The list of the questionnaire 
and the score of students’ personality traits can be seen in the appendix 8 
page 128. After obtained data from questionnaire, the data is presented in 
the table below: 
Table 4.1 
Students’ Personality Traits 
Personality Number of Students 
Percentage 
(%) 
Introvert 33 60 
Ambivert 8 14.5 
Extrovert 14 25.4 
 
From the table above, it can be seen the students’ personality traits at 
the eighth grade of MTsN 1 Karanganyar. It can be categorized that 
majority of the students at the eighth grade of MTsN 1 Karanganyar was 
introvertion with 60% (33 students), the students who got above average 
extrovertion was 25.4% (14 students), and the rest student who got 
category ambiversion was 14.5% (8 students) from all of the partisipants. 
After gained the data from the questionnaire, the researcher did the 
observation in class. The result of the observation showed almost 
students at the eighth grade of MTsN 1 Karanagnyar fall into introvert 
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students. In the speaking class some of them just passive and when the 
teacher asks them to speak up they just silent and full of shyness. They 
want to speak when the teacher just come to them. They speak very soft 
and feel ancient to speak up. This result of observation supported the 
result of questionnaire which indicated 60% students of MTsN 1 
Karanganyar is introvert students. 
Beside introvert students, the eighth grade of MTsN 1 Karanagnyar 
also have extrovert whether they just a small number. Some of the students 
belongs to active and talk active. They like exploring material by asking 
the teacher and their friends. They like to speak and full of spirit. When 
they teacher asks them to speak, they directly speak with full of 
confidence. This result of observation supported result of questionnaire 
which indicated 25.4% students of MTsN 1 Karanganyar is extrovert 
students.  
 
b) Introvert Students’ Language Learning Strategy 
In this research, the researcher used two techniques to find out the 
data of language leaning strategies used by the Introvert students at the 
eighth grade of MTsN 1 Karanganyar. The researcher used questionnaire 
and interview to gain the data. For the questionnaire, the researcher used 
questionnaire purposed by Oxford called Strategy Inventory of Language 
Learning (SILL). It contained 50 items of statements that divided into 6 
category of learning strategy, there are memory strategy, cognitive 
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strategy, compensation strategy, metacognitive strategy, affective strategy 
and social strategy. The questionnaire was employed to point out how 
often the participants used the strategy items. This questionnaire using a 
Likert scale of 1 to 5 to reveal the frequency of strategy that the 
participants use with 1 representing never used, 2 for rarely used, 3 for 
sometimes used, 4 for usually used, and 5 for always used. To find out the 
frequency of used in language learning strategy, the researcher used the 
scales purposed by Oxford score ranges that categorized into three scales: 
1) High use (3.5-5.0). 2) Medium use (2.5-3.4). 3) Low use (1.0-2.4). it 
can be seen at table 3.2. 
First, the researcher gave the questionnaire to the participants and ask 
them to fill the answer based on the real condition of their learning 
strategy. Each number of statements was written in Bahasa Indonesia to 
avoid misinterpretation and to make the respondents easier to completing 
the questionnaire. The researcher accompanied the respondents and 
opened the opportunity to ask the question if they did not understand the 
statement that presented in the questionnaire. The list of the questionnaire 
and the brief description can be seen in the appendix 1 page 108. After 
obtained data from questionnaire, the result of the questionnaire was 
calculated through descriptive statistic. After the researcher counted the 
average of each strategy from the SILL questionnaire, the researcher was 
consulted the average score to the table 3.2. The data is presented in the 
table below: 
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Table 4.2 
Introvert students’ language Learning Strategy 
Part of Learning Strategy Average Interpretation 
Memory Strategy 2.71 Sometimes used 
Cognitive Strategy 2.45 Rarely used 
Compensation Strategy 2.77 Sometimes used 
Metacognitive Strategy 2.65 Sometimes used 
Affective Strategy 2.58 Sometimes used 
Social Strategy 2.43 Rarely used 
 
From the table above, it can be seen that introvert students at the 
eighth grade of MTsN 1 Karanganyar used all of the kinds of strategies in 
learning speaking. Based on the table above, the frequency of the using of 
each strategy is different. For the description of each strategy can be seen 
bellow: 
a) Memory Strategy 
The first learning strategies is memory strategy. It involves the 
mental process that helps learners store and retrieve new information 
when needed. Memory strategy is usually used for memorizing 
vocabularies and grammatical items. This strategy has four types, 
there are creating mental linkages, apply images and sounds, 
reviewing well, and employing action. This kinds of strategy can be 
seen in the SILL questionnaire number 1,2,3,4,5,6,7,8 and 9. 
Based on the table 4.2 above it can be seen that the Introvert 
students at the eighth grade of MTsN 1 Karanganyar used memory 
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strategy in medium level for their total of strategies. The average score 
of memory strategies that used by introvert students is 2.71 points. It 
can be interpreted that memory strategy is sometimes used by 
introvert students at the eighth grade of MTsN 1 Karanganyar in the 
first semesters. The participants used the strategy like using visual 
imagery to remember new word and associating new language 
information to the concept that already in memory. It is supported by 
the interview result that was be done by the researcher and the 
respondents. The interview result can be seen in the appendix 10 page 
136. 
“Kadang saya juga cari persamaan kata yang mirip dengan 
Bahasa Indonesia mbak kayak apel dengan apple gitu kan mirip 
terus saya inget-inget dikepala apple itu saya bayangin buah 
apel.” 
“Iya sangat ingat dan saya juga sering menghubungkannya 
dengan pembelajaran yang kemarin yang saya ingat namun jarang 
mempraktekannya.” 
 
The utterance above show that when the participants learning 
English especially speaking, they sometimes using visual imagery and 
remember the new words or information based on their sound like 
apple with apel. Beside using visual imagery and sound, the 
participants also associated new language information to the concept 
that already in memory. From the explanation above it can be 
conclude that memory strategy is sometimes use by the eighth grade 
of MTsN 1 Karanganyar. 
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b) Cognitive Strategy 
Cognitive strategies help learners possible to understand and 
produce new language by many different means. This strategy covers 
four categories which help students more comprehended in produce 
new language. The kinds of cognitive strategies are practicing, 
receiving and sending the message, analyzing and reasoning, and the 
last creating structure for input and output. To know about this 
strategy, questionnaire number 10, 11, 12, 13, 14, 15, 16, 17, 18 ,19 , 
20 , 21 , 22 , 23 is applied. 
According the table 4.2 above the Introvert students at the eighth 
grade of MTsN 1 Karanganyar have average score in cognitive 
strategy is 2.45 point. It means that Introvert students at the eighth 
grade of MTsN 1 Karanganyar use that strategy in low used. It can be 
interpreted as a low used because based on the level of learning 
strategy used at table 3.2, score 1.0-2.4 indicated as a low level used. 
The used of cognitive strategy is more little than memory strategy. 
The participants used the strategy like resourcing. Resourcing is 
making use of language materials such as dictionary. The learners 
used dictionary to find out the meaning from the difficult 
vocabularies. The learners also written summary of new information 
gained through listening music or watching movie. It is supported by 
the interview result. The interview result can be seen in the appendix 
10 page 136. 
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“Susahnya kalo pas dengerin musik atau nonton film itu pas gak 
tau artinya mbak terus akhirnya nanti aku buka google translate 
kadang juga kamus”. 
“Kadang cari-cari di google translate cara pengucapanya. 
Kadang juga nulis-nulis vocabulary terus arti kata-arti kata 
dibuku, nulis buku diary juga. Kadang-kadang dengerin musik” 
 
Based on the statement above the Introvert students at the eighth 
grade of MTsN 1 Karanganyar used translating (resourcing) and 
summarizing to improve their vocab in speaking. 
 
c) Compensation strategy 
Compensation strategies enable learners to use both of writing and 
speaking form though they have lack knowledge. This strategy covers 
two-part to make learners improve their knowledge, there are guessing 
intelligently and overcoming limitations in speaking and writing. This 
kinds of strategy can be seen in the SILL questionnaire number 
24,25,26,27,28, and the last is number 29. 
Following the table 4.2 the Introvert students at the eighth grade of 
MTsN 1 Karanganyar used the compensational strategies in medium 
level. It can be seen from the result of the questionnaire which showed 
that compensational strategies have average in 2.77 point. This result 
indicated that the compensational strategies have higher point than 
memory and cognitive strategy. Based on the table 4.2 the 
metacognitive strategy has the higher point than another strategy. it 
means that the Introvert students at the eighth grade of MTsN 1 
Karanganyar used the compensational strategy more than others 
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strategies in speaking. The learners used the compensational strategies 
like asking someone for help or using meme or gesture when they did 
not understand what should they must say. The Introvert students at 
the eighth grade of MTsN 1 Karanganyar also using linguistics clues 
such as seeking and using language based clues for guess the meaning 
what is read or heard in the language. This statement is supported by 
the result of interview bellow, 
“Kadang pake kalimat lain mbak. Jadi kalo bener-bener bingung 
dan gak bisa nanya temen biasanya pake kalimat lain yang aku 
paham.” 
“kadang-kadang pakai gerak tubuh mbak kalo gak tahu. Soalnya 
kalo bingung pas didepan kelas nanti nanya ke guru. Kadang 
juga dibenerin pak guru.” 
 
From the statement above it can conclude that the Introvert 
students at the eighth grade of MTsN 1 Karanganyar did all the 
compensational strategies. 
 
d) Metacognitive Strategies 
This is the first strategy of indirect strategy which explained by 
Oxford. Metacognitive strategy has function for general management 
of learning. This strategy allows the learners to evaluated their own 
learning pattern and coordinate their learning process. Metacognitive 
strategies consist of centering your learning, arranging and planning 
your learning, and the last is evaluating your learning. Metacognitive 
strategy can be seen in the SILL questionnaire number 
30,31,32,33,34,35,36,37,38. 
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Based on the table 4.2 above, the Introvert students at the eighth 
grade of MTsN 1 Karanganyar used the metacognitive strategy with 
average in 2.65 points. The metacognitive strategy is used in medium 
used by the Introvert students at the eighth grade of MTsN 1 
Karanganyar. It can be seen from the result that the metacognitive 
strategy has lower point than memory strategy and compensation 
strategy also has higher score than cognitive strategy. It indicates that 
the Introvert students at the eighth grade of MTsN 1 Karanganyar 
sometimes used metacognitive strategy as their strategy in learning 
speaking. From the interview result which can be seen in the 
appendix, the learners used the metacognitive strategy like make time 
schedule to increase their speaking ability and asked friends to be 
partner in learning speaking. This statements are supported with the 
interview result bellow, 
“Biasanya kalo saya dalam satu minggu setidaknya saya baca 
buku Bahasa inggris satu kali mbak biar nambah kosakata 
juga.” 
“Biasanya kalo pas latihan gitu sebelum praktek saya minta 
temen untuk mengoreksi.” (Appendix 10 page 136) 
 
The utterance above show that the Introvert students at the eighth 
grade of MTsN 1 Karanganyar used the kind of metacignitive strategy 
in their procces of learning English. 
e) Affective strategies 
Affective strategy concerns in learner's emotions such as 
motivation, attitude and confident toward the learning process. This 
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strategy helps learner to control and regulate their personal emotions, 
attitudes, and values. Affective strategies consist of three aspects, 
there are lowering anxiety, encouraging yourself, and the last is taking 
your emotional temperature. To know about this strategy, 
questionnaire number 39,40,41,42,43,44 is applied. 
According to the table 4.2 about the average of student’ learning 
strategy, the affective strategies have average in 2.58 points. It means 
that the Introvert students at the eighth grade of MTsN 1 Karanganyar 
sometimes used this strategy in learning speaking. Affective strategies 
have low score than other strategies such memory strategy, 
compensation strategies and metacognitive strategies. The point 
indicates that affective strategies have medium level in used by the 
Introvert students at the eighth grade of MTsN 1 Karanganyar. The 
learners used the affective strategies like encourage their self and 
taking their emotional temperature such writing a language learning 
diary and encouraging their self by take a deep breath. This statement 
is supported by the utterance result from the interview (Appendix 10 
page 136) that have done by the researcher below, 
“saya nulis diary dalam Bahasa inggris sedikit-sedikit.” 
“Biasanya saya ambil nafas dulu mbak sebelum maju, tapi kalo 
didepan udah bener-bener grogi ya saya berhenti.” 
 
The utterances above showed that the Introvert students at the 
eighth grade of MTsN 1 Karanganyar controlled their emotion 
through affective strategy. 
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f) Social strategies 
The last strategy mentioned by Oxford is social strategy. This 
strategy concerns in language learning interaction with others in use 
the target language properly. Social strategy enables learners to 
communicate with other people and make relationship with them. It 
also helps the learners to understand the target language and culture 
more properly. The questionnaire number 45,46,47,48,49,50 is the 
application of social strategy. 
Following the table 4.2 the Introvert students at the eighth grade of 
MTsN 1 Karanganyar used the social strategies in low used level. It 
can be seen from the result of the questionnaire which showed that 
social strategies have average in 2.43 point. Based on the table 4.2 the 
social strategy has the lowest point than another strategy. It means that 
only few of the Introvert students at the eighth grade of MTsN 1 
Karanganyar used the social strategy in speaking. The learners used 
the social strategies like cooperate with another student to make a 
correction about their speaking, asking clarification or veification with 
friends also practice together in learning speaking. This statements are 
supported with the result of the interview result that can be seen in the 
appendix 10 page 136. The utterance bellow is one of result of the 
interview, 
“biasanya kalo pas latihan gitu sebelum praktek saya minta 
temen untuk mengoreksi.” 
“Biasanya saya Tanya temen mbak. Saya biasanya nanya ke 
temen Bahasa inggrisnya apa gitu.” 
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From the statement above it can conclude that the Introvert students at 
the eighth grade of MTsN 1 Karanganyar did the social strategies. 
Based on the explanation above the researcher get some points to 
summarize. The result from 50 question items of SILL test showed that the 
Introvert students at the eighth grade of MTsN 1 Karanganyar did the all 
of strategies with the means is 2.59 point. It indicates that Introvert 
students at the eighth grade of MTsN 1 Karanganyar have medium level in 
used the strategy because based on the level of learning strategy used at 
table 3.2, score 25-3.4 indicated as a medium level. The result of the 
questionnaire showed that six categories of language learning strategy 
from the highest score to the lowest score there are compensation strategy, 
memory strategy, metacognitive strategy, affective strategy, cognitive 
strategy, and the last is social strategy. 
 
2. Language Learning Strategy used by Extrovert Students at the Eighth 
Grade of MTsN 1 Karanganyar. 
In order to answer the research question number two, the researcher 
distributed a questionnaire and conducted an interview to the extrovert 
students at the eighth grade of MTsN 1 Karanganyar. For the 
questionnaire, the researcher used questionnaire purposed by Oxford 
called Strategy Inventory of Language Learning (SILL). It contained 50 
items of statements that divided into 6 category of learning strategy, there 
are memory strategy, cognitive strategy, compensation strategy, 
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metacognitive strategy, affective strategy and social strategy. The 
questionnaire was employed to point out frequency of the participants used 
the strategy items. The researcher labelled the questionnaire into five kind 
of frequency based on the Likert scale. There are 1 representing never 
used, 2 for rarely used, 3 for sometimes used, 4 for usually used, and 5 for 
always used.  To find out the frequency of used in language learning 
strategy, the researcher used the scales purposed by Oxford score ranges 
that can be seen at table 3.2. 
To avoid misinterpretation and to make the respondents easier to 
completing the questionnaire the researcher was written every statement of 
questionnaire in Bahasa Indonesia. The researcher gave the questionnaire 
to the participants and ask them to fill the answer based on the real 
condition of their learning strategy. The researcher accompanied the 
respondents and opened the opportunity to ask the question if they did not 
understand the statement that presented in the questionnaire. The list of the 
questionnaire and the brief description can be seen in the appendix 1 page 
108. 
After obtained data from questionnaire, the result of the questionnaire 
was calculated through descriptive statistic. After the researcher counted 
the average of each strategy from the SILL questionnaire, the researcher 
was consulted the average score to the level of used with the scales; High 
use (3.5-5.0). Medium use (2.5-3.4). Low use (1.0-2.4) or it can be seen at 
table 3.2. The findings of the data are presented in the table below: 
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Table 4.3 
Extrovert students’ language Learning Strategy 
Part of Learning Strategy Average Interpretation 
Memory Strategy 2.50 Sometimes used 
Cognitive Strategy 2.53 Sometimes used 
Compensation Strategy 2.67 Sometimes used 
Metacognitive Strategy 2.76 Sometimes used 
Affective Strategy 2.59 Sometimes used 
Social Strategy 2.60 Sometimes used 
 
Based on the table above, it showed the result of the questionnaire 
about learning strategies that used by the extrovert students at the eighth 
grade of MTsN 1 Karanganyar. The table above showed that the learners 
used all of the kinds of strategies in learning speaking. Based on the table 
above, the frequency of the using of each strategy is different but have the 
same level. For the description of each strategy can be seen bellow: 
a) Memory Strategy 
Memory strategy is the first categories of direct strategy. It 
involves the mental process that helps learners store and retrieve new 
information when needed. This strategy has four types, there are 
creating mental linkages, apply images and sounds, reviewing well, 
and employing action. Memory strategy is usually used for 
memorizing vocabularies and grammatical items. This kinds of 
strategy can be seen in the SILL questionnaire number 1,2,3,4,5,6,7,8 
and 9. 
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Following the table 4.3, the extrovert students at the eighth grade 
of MTsN 1 Karanganyar used the memory strategy in medium level. It 
can be seen from the result of the questionnaire that show the mean is 
2.50 points. It indicates that the extrovert students at the eighth grade 
of MTsN 1 Karanganyar sometimes used the memory strategy for 
their learning process. The participants used the strategy like using 
structure phonetic spelling and accent mark in the dictionary to 
memorize and find the meaning of the new word. The participants also 
used associating new language information to the concept that already 
in memory. It is supported by the interview result that was be done by 
the researcher and the respondents. The interview result can be seen in 
the appendix 10 page 136. 
“saya suka dengerin musik, sambil cari lirik, kadang juga 
sekalian cari terjemahannya. Kalo ada tugas gitu cari 
artinya dikamus terus mengartikan.” 
“iya sangat ingat dan saya juga sering menghubungkan 
pelajaran yang lalu sama yang sekarang namun jarang 
mempraktekannya” 
 
The utterance above tells that the learners used dictionary to find 
the meaning of difficult word that they find in the song. The 
respondents also associating the old knowledge with the new 
knowledge as their learning strategy. The statement above indicated 
that the extrovert students at the eighth grade of MTsN 1 Karanganyar 
used the memory strategy as their language learning strategy. 
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b) Cognitive Strategy 
The second direct strategy is cognitive strategies. It enables help 
learners possible to understand and produce new language by many 
different means. This strategy covers four categories which help 
students more comprehended in produce new language. The kinds of 
cognitive strategies are practicing, receiving and sending the message, 
analyzing and reasoning, and the last creating structure for input and 
output. To know about this strategy, questionnaire number 
10,11,12,13,14,15,16,17,18,19,20,21,22,23 is applied. 
Following the table 4.3, the extrovert students at the eighth grade 
of MTsN 1 Karanganyar used the cognitive strategy in medium level. 
It can be seen from the result of the questionnaire that show the mean 
is 2.53 points. The result showed that the cognitive strategy is higher 
than the memory strategy. It indicates that the extrovert students at the 
eighth grade of MTsN 1 Karanganyar used the cognitive strategy more 
than they used memory strategy for their learning strategy. The 
participants used the strategy like resourcing and summarizing. 
Resourcing is making use of language materials such as dictionary. 
The learners used dictionary to find out the meaning from the difficult 
vocabularies. The learners written summary of new information 
gained through listening music or watching movie. It is supported by 
the interview result. The interview result can be seen in the appendix 
10 page 136. 
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“Kalo ada tugas gitu cari artinya dikamus terus 
mengartikan.” 
“Nonton film juga. Terus kalo nemu kata-kata sulit di 
catet, selesai dicatet cari-cari kosakata dikamus, kadang 
cari game yang ada Bahasa inggrisnya.” 
 
The utterance above proved that the extrovert students at the eighth 
grade of MTsN 1 Karanganyar used the cognitive strategy as their 
learning strategy. The students said they write the summary from the 
song and movie than find the meaning in the dictionary. 
 
c) Compensation strategy 
The last direct strategy mentioned by Oxford is compensation 
strategies. This strategy enables learners to use both of writing and 
speaking form though they have lack knowledge. It covers two-part to 
make learners improve their knowledge, there are guessing 
intelligently and overcoming limitations in speaking and writing. This 
kinds of strategy can be seen in the SILL questionnaire number 
24,25,26,27,28, and the last is number 29. 
Based on the table 4.3, the extrovert students at the eighth grade of 
MTsN 1 Karanganyar used the compensational strategies in medium 
level. The mean of the score is 2.67 point. From the table, it can be 
seen that the mean of the compensational strategy higher than memory 
strategy and cognitive strategy. it means that the extrovert students at 
the eighth grade of MTsN 1 Karanganyar more used compensational 
strategy than memory and cognitive strategy. The participants used the 
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strategy like using linguistics clues such as seeking and using 
language based clues, phrase and synonymy for guess the meaning 
what is read or heard in the language. This statement is supported by 
the result of interview in the appendix 10 page 136.  
“Jadi kalo bener-bener gak tau Bahasa Inggrisnya saya 
pakai kalimat saya sendiri tapi kalo udah gak punya ide ya 
diem mbak.” 
 
The utterance above proves that the extrovert students at the eighth 
grade of MTsN 1 Karanganyar used compensational strategy as the 
strategy in learning speaking. The respondent sometimes used 
different phrase or synonymy to express their mean. 
  
d) Metacognitive Strategies 
Metacognitive strategies refer to learners’ behavior in centering, 
arranging, planning and evaluating their learning. This strategy allows 
the learners to evaluated their own learning pattern and coordinate 
their learning process. The types of question for metacognitive 
strategy can be seen in the SILL questionnaire number 
30,31,32,33,34,35,36,37,38. 
Based on the result of questionnaire in table 4.3, it showed that 
metacognitive strategy has the highest score in learning strategy. It 
means that the extrovert students at the eighth grade of MTsN 1 
Karanganyar used metacognitive strategy more than another strategy. 
The mean of the score is 2.76 point. The result showed that 
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metacognitive strategy has medium level in used with indicated as 
sometimes used. The extrovert students at the eighth grade of MTsN 1 
Karanganyar used the strategy like ask to their friends to correcting 
the words that they made, ask their friends to be partner when practice 
speaking and try to find more time to read English book. This 
statement is supported by the interview result that can be seen in 
appendix 10 page 136. 
“Kadang juga sering diskusi sama temen terus latihan-
latihan gitu kalo ada tugas dan gak tau arti kosakatanya.” 
“kalo saya ya baca-baca buku Bahasa inggris” 
“biasanya saya minta orangtua untuk mengoreksi saya, 
kadang-kadang juga minta bantuan temen” 
 
From the statement above it can conclude that the extrovert 
students at the eighth grade of MTsN 1 Karanganyar did the 
metacognitive strategies. It can be provided by the utterance from the 
respondents that showed make a partner when practicing speaking, 
read a book and ask the friend for correcting them. 
 
e) Affective strategies 
Affective strategy concerns in learner's emotions such as 
motivation, attitude and confident toward the learning process. This 
strategy helps learner to control and regulate their personal emotions, 
attitudes, and values. Affective strategies consist of three aspects, 
there are lowering anxiety, encouraging yourself, and the last is taking 
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your emotional temperature. To know about this strategy, 
questionnaire number 39,40,41,42,43,44 are applied. 
Following the table 4.3 above, affective strategy got the mean of 
score 2.59 point. It can be seen that affective strategy is used by the 
extrovert students at the eighth grade of MTsN 1 Karanganyar as their 
learning strategy. the mean score means that the learner sometimes 
used the strategy as the medium level based on the scale purposed by 
Oxford at the table 3.2. The extrovert students at the eighth grade of 
MTsN 1 Karanganyar used the strategy like lowering anxiety with 
take a deep breath and encouraging their self by making positive 
statement to their self. This statement is supported by the utterance 
result from the interview that have done by the researcher at the 
appendix 10 page 136. 
“Biasanya sebelum maju saya meyakinkan diri sendiri dulu 
mbak, kaya mikir “aku pasti bisa” gitu. Terus kalo 
seumpama udah didepan ya ambil napas gitu mbak.” 
 
Following the utterance above the extrovert students at the eighth 
grade of MTsN 1 Karanganyar used the affective strategy as their 
learning strategy. 
 
f) Social strategies 
Social strategy concerns in language learning interaction with 
others in use the target language properly. Social strategy enables 
learners to communicate with other people and make relationship with 
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them. It also helps the learners to understand the target language and 
culture more properly. The questionnaire number 45,46,47,48,49,50 is 
the application of social strategy. 
Based on the table 4.3 above, the extrovert students at the eighth 
grade of MTsN 1 Karanganyar used the compensational strategies in 
medium level. The mean of the score is 2.60 point. From the table, it 
can be seen that the mean of the compensational strategy higher than 
memory strategy, cognitive strategy and affective strategy. it means 
that the extrovert students at the eighth grade of MTsN 1 Karanganyar 
more used compensational strategy than memory, cognitive strategy 
and affective strategy. The participants used the strategy like 
cooperating with other in practice speaking, asking clarification or 
verification with other and asking for correction. This statement is 
supported by the result of interview in the appendix 10 page 136.  
“saya kadang-kadang minta bapak-ibu terus kakak untuk 
mengoreksi, temen-temen juga.” 
“Cuma belajar dari apa yg disampaikan guru diskolah. 
Belajar bareng sama temen juga kadang-kadang.” 
 
From the statement above it can conclude that the extrovert 
students at the eighth grade of MTsN 1 Karanganyar did the social 
strategies. It can be provided by the utterance from the respondents 
that showed they ask their family and friends to correct them and 
practice with their friends. 
Based on the findings above the researcher get some points to 
summarize. The result from 50 question items of SILL test showed 
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that the Introvert students at the eighth grade of MTsN 1 Karanganyar 
did the all of strategies with the means is 2.60 point. It indicates that 
Introvert students at the eighth grade of MTsN 1 Karanganyar have 
medium level in used the strategy because based on the level of 
learning strategy used at table 3.2, score 25-3.4 indicated as a medium 
level. The result of the questionnaire showed that six categories of 
language learning strategy from the highest score to the lowest score 
there are metacognitive strategy, compensation strategy, social 
strategy, affective strategy, cognitive strategy and the last is memory 
strategy. 
 
3. The Most and The Least Language Learning Strategy Used by 
Students based on personality at the eighth grade of MTsN 1 
Karanganyar. 
In this part, the researcher wants to describe about the most and the 
least language learning strategy used by introvert and extrovert students at 
the eighth grade of MTsN 1 Karanganyar to answer the research questions 
number 3. To gained the data, the researcher used questionnaire and 
interview. The SILL questionnaire purposed by Oxford was distributed. 
The questionnaire consists of 50 checklist question that was translated in 
Bahasa Indonesia to make the participants easier to completing the 
questionnaire. After gain the data, the researcher calculated the data 
through descriptive statistic. 
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The Introvert and Extrovert students at the eighth grade of MTsN 1 
Karanganyar used all of the strategy from the SILL questionnaire. The 
result of the questionnaire showed that though the students used all of the 
strategy, they got the different frequency in used the strategy. The 
language learning strategy which students used are memory strategy, 
cognitive strategy, compensational strategy, metacognitive strategy, 
affective strategy, and the last is social strategy. 
The result from the overall learning strategy used by the Introvert and 
Extrovert students at the eighth grade of MTsN 1 Karanganyar are bellow; 
 
Table 4.4 
Overall Learning Strategy Used by the Introvert and Extrovert 
Students 
Participant N Point Interpretation 
Introvert Students 33 2.60 Medium Used 
Extrovert Students 14 2.59 Medium Used 
All Students 47 2.59 Medium Used 
 
Following the table above, it can be seen the result from overall used 
of language learning strategy by both introvert and extrovert students and 
individually. Based on the scale purposed by Oxford in table 3.2, a score 
smaller than 2.4 indicated as a rarely used by the learners. The score 
between 2.5 until 3.4 are medium used by the learners. A point between 
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3.5 and 5.0 are highly used by the learners. According table above it can 
conclude that the result from overall used of language learning strategy by 
both Introvert and Extrovert students and individually are in medium or 
moderate level. 
The research findings according to the most and the least strategy used 
by the introvert and the extrovert students at the eighth grade of MTsN 1 
Karanganyar can be seen in the table below: 
 
Table 4.5 
Learning Strategy Category used by Introvert and Extrovert 
students at the eighth grade of  
MTsN 1 Karanganyar 
 
Strategy Category Score Interpretation Rank 
Memory Strategy 2.60 Medium Used 3 
Cognitive Strategy 2.49 Low Used 6 
Compensation Strategy 2.72 Medium Used 1 
Metacognitive Strategy 2.70 Medium Used 2 
Affective Strategy 2.58 Medium Used 4 
Social Strategy 2.51 Medium Used 5 
 
The table above showed about the average score of the six learning 
strategy categories. Based on the result above, the compensational strategy 
(2.72) was reported as the most frequency used learning strategy in 
speaking by the all participants. Followed by metacognitive strategy 
(2.70), memory strategy (2.60), affective strategy (2.58), social strategy 
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(2.51) and the last was cognitive strategy (2.49). The memory strategy, 
cognitive strategy, and compensational strategy are categorized as direct 
strategy. The category of indirect strategies is metacognitive strategy, 
affective strategy, and the last is social strategy. The result show that direct 
strategy is used frequently with the means score 2.60. almost equal with 
direct strategy, indirect strategy is used frequently also with the mean 
score 2.59. It can be concluded that al the introvert and extrovert students 
employ both direct and indirect strategy in learning speaking. 
 
B. Discussion 
Based on the research findings, the researcher discusses the finding of 
research under the title Learning Strategies Based on Students' Personality in 
Speaking ability at the Eighth Grade of MTsN 1 Karanganyar in the 
Academic Year of 2019/2020. The discussion contains of the findings from 
the research questions. In the discussion section, the researcher tried to make 
description of the research findings with the relevant references. 
1. Language Learning Strategy used by Introvert Students at the Eighth 
Grade of MTsN 1 Karanganyar. 
To point out the students’ personality traits, the researcher 
administered the personality questionnaire. Based on the questionnaire 
given to the students, it has been identified from the total fifty-five (55) 
students of the eighth class, there are thirty-three (33) student’s 
questionnaire result in introvert dimension, fourteen (14) students’ 
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possess the extrovert dimension, and eight (8) students have the balanced 
dimension or the personality call as an ambivert. Ambivert is a kind of 
personality which nor extrovert or introvert. In this research, students 
who have ambivert personality are eliminated. 
The highest score of introvert personality is 44 and the lowest 
score of introvert personality is 37. Based on the scale by Richmond & 
McCroskey (1998: 269-277) the score 37-48 can be indicted as a moderate 
introvert. Beside the score of the introvert personality, the researcher also 
points out the highest and lowest score of extrovert personality. The 
highest score is 35 and the lowest score of extrovert personality is 27. The 
score 25-35 can be indicted as a moderate extrovert. Therefore, it can be 
concluded that the introvert and extrovert students at the eighth grade of 
MTsN 1 Karanganyar have same level as a moderate introvert and 
extrovert. 
The extrovert belongs to an active student. They like exploring 
something aggressively including learning. The extrovert students speak 
frequently. They also easy going and love to speak and share their ideas. 
On the other hand, the extrovert is so much different to the introvert who 
tends to be a passive one, this personality associated with feelings of 
depression and anxiety, the introvert students will be mirrored by some 
barriers that come from his self-such as fear, shyness, and cowardice to 
explore his speaking ability. They commonly just listen to the information 
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around him rather than speak to others. In the class they just to be listener 
rather than speaker. 
There are many learning strategies used by students based on the 
personality. The first discussion contains of learning strategies used by 
introvert students at the eighth grade of MTsN 1 Karanganyar in speaking. 
In this section, the researcher tried to make description of the research 
finding with relevant the theory by Oxford (1990: 39- 147). 
Learning strategies are specific actions taken by learners to help 
their learning process, to make their learning easier, faster, more 
enjoyable, more self-directed, more effective and more transferable 
(Oxford: 1990:8). The findings of the learning strategy used introvert 
students at the eighth grade of MTsN 1 Karanganyar in speaking showed 
that the students used all the learning strategy. The learning strategies are 
memory strategy, cognitive strategy, compensational strategy, 
metacognitive strategy, affective strategy and the last is social strategy. 
this statement is supported by Oxford (1990: 38-39) that divided learning 
strategy into two part; direct strategy and indirect strategy. The direct 
strategy consists of memory strategy, cognitive strategy, and compensation 
strategy. Whereas, the indirect strategy includes metacognitive strategy, 
affective strategy and the last is social strategy.  
Based on the statement above the learning strategies used by the 
introvert students at the eighth grade students of MTs Negeri 1 
Karanganyar in their learning activity are; 
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The first strategy is Memory strategy. Memory strategy enables 
learners to memorize and store the new information. The learners used this 
strategy for memorizing new vocabulary and grammatical item. The 
introvert students at the eighth grade students of MTs Negeri 1 
Karanganyar used this strategy in the medium level. It means that the 
learners sometimes using this kind of strategy like applying images and 
sound in order to memorize the vocabulary, reviewing the material, 
creating mental linkages in order to memorize the material. Based on the 
interview and observation the introvert students at the eighth grade 
students of MTs Negeri 1 Karanganyar used the strategy like using visual 
imagery to remember new word and associating new language information 
to the concept that already in memory. 
The second strategy is Cognitive Strategy. Cognitive strategy helps 
learners to understand and produce a new language. The introvert students 
at the eighth grade students of MTs Negeri 1 Karanganyar used this kind 
of strategy in low level. It means that the learners are rarely used this 
strategy in learning speaking. The learners used cognitive strategy lest 
than memory strategy. Based on the observation and interview, in 
cognitive strategies the students used Resourcing translation, watching 
movie, listening music and used dictionary, books also internet. 
Resourcing is making use of language materials such as dictionary. The 
learners used dictionary to find out the meaning from the difficult 
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vocabularies. The learners also written summary of new information 
gained through listening music or watching movie. 
The third strategy is Compensation strategy. Compensation 
strategy allows the learner used the language both written or speaking 
form moreover they have lack knowledge. This strategy allow the learners 
used language despite they have knowledge gap. Based on the result of 
questionnaire, compensational strategies have the highest score than other 
strategies. It means that the most of introvert students at the eighth grade 
students of MTs Negeri 1 Karanganyar used this strategy in their learning 
especially in speaking. Although this strategy is get the highest score, this 
strategy also has medium frequencies. The learners used the 
compensational strategies like asking someone for help when they did not 
know the worlds or using meme or gesture when they did not understand 
what should they must say. They also using linguistics clues such as 
seeking and using language based clues for guess the meaning what is read 
or heard in the language. The introvert students at the eighth grade 
students of MTs Negeri 1 Karanganyar used a word or phrase that means 
the same when they can’t find the word in English language. 
The fourth strategy is Metacognitive strategy. Metacognitive 
strategy helps the learners to planning, coordinate and evaluating their 
own learning process. The introvert students at the eighth grade students of 
MTs Negeri 1 Karanganyar used this strategy in medium level. This 
strategy also has score higher than memory and cognitive strategy. It 
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means that the introvert students sometimes used this strategy in their 
learning process. This strategy is applied by learners like arranging and 
planning their learning strategy like making time table to practice in order 
to increase their speaking ability. Beside make the time schedule, the 
introvert students also make self-correction by asking their friends to be 
partner in practice speaking. They also pay attention when someone 
speaking English not only from their friends but also from music, film or 
English video. They follow them to make their speaking better. 
The next strategy is Affective strategy. In this case affective 
strategy associated with learners’ emotion, how to control their emotion 
toward their learning like attitude, confident and values. There are some 
strategies that used by the introvert students at the eighth grade students of 
MTs Negeri 1 Karanganyar, the first, encouraging their self. According to 
the result of interview and observation, the introvert students always take a 
deep breath to control their anxiety in speaking. The second is taking the 
emotions temperature by writing a language learning diary. The introvert 
students make a diary to share their feeling and thought about the learning 
process. That statement is also supported by the result of the questionnaire 
which the affective strategy got higher point than cognitive strategy. The 
introvert students at the eighth grade students of MTs Negeri 1 
Karanganyar used affective strategy in medium level. It means that the 
introvert students at the eighth grade students of MTs Negeri 1 
Karanganyar sometimes also used this strategy in their learning speaking. 
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The last strategy that used by the introvert students at the eighth 
grade students of MTs Negeri 1 Karanganyar is social strategy. social 
strategy deals with interaction between students and their environment. It 
helps the learners to aware about the target culture language. The introvert 
students used this strategy like cooperate with another student. They 
practice speaking and make corrections with their partner. The introvert 
students also cooperate with another student for asking clarification or 
verification with their friends. The introvert students at the eighth grade 
students of MTs Negeri 1 Karanganyar used social strategy in the low 
level. Based on the result of the questionnaire social strategy got the 
lowest score than other strategies. It means that the introvert students at 
the eighth grade students of MTs Negeri 1 Karanganyar not interested to 
use this strategy in their speaking learning process. 
2. Language Learning Strategy used by Extrovert Students at the Eighth 
Grade of MTsN 1 Karanganyar. 
Beside learning strategy used by the introvert students, this section 
also discusses about the findings of learning strategy used by extrovert 
students. Based on finding of the data from the questionnaire, observation 
and from the interview, the researcher found the students learning 
strategies in speaking skill that used by the extrovert students at the eighth 
grade students of MTs Negeri 1 Karanganyar. In this discussion session, 
the researcher discusses and give opinions about the findings.  
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The findings of the learning strategy used extrovert students at the 
eighth grade of MTsN 1 Karanganyar in speaking showed that the students 
used all the learning strategy. The learning strategies are memory strategy, 
cognitive strategy, compensational strategy, metacognitive strategy, 
affective strategy and the last is social strategy. this statement is supported 
by Oxford (1990: 38-39) that divided learning strategy into two part; direct 
strategy and indirect strategy. The direct strategy consists of memory 
strategy, cognitive strategy, and compensation strategy. Whereas, the 
indirect strategy includes metacognitive strategy, affective strategy and the 
last is social strategy. Although the extrovert students at the eighth grade 
of MTsN 1 Karanganyar used all of the learning strategy, the frequency 
and level of using is different. For the brief description, the researcher 
discusses the findings below: 
The first learning strategy that used by the extrovert students at the 
eighth grade of MTsN 1 Karanganyar is memory strategy. This strategy is 
used in medium used. Although this strategy is often used by the learners, 
this strategy got the lowest score from the result of questionnaire. It means 
that the extrovert students at the eighth grade of MTsN 1 Karanganyar not 
interested used this strategy on their speaking leaning strategy. The 
learners used this strategy for memorizing new vocabulary and 
grammatical item. Memory strategy enables learners to memorize and 
store the new information. The extrovert students at the eighth grade of 
MTsN 1 Karanganyar not interested with activities like creating mental 
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linkages, apply images and sound, reviewing well, and employing action 
but just some of them they often used in their learning strategy. in this case 
the extrovert students at the eighth grade of MTsN 1 Karanganyar using 
structure phonetic spelling and accent mark in the dictionary to memorize 
and enrich their vocabulary.  The learners also try to find the meaning of 
the new word from the dictionary. They associated new language 
information to the concept that already in memory. 
The second strategy is cognitive strategy. This strategy allows the 
learners possible to understand and produce new language. This strategy 
got the score higher than memory strategy. although this strategy got the 
higher score, the level of frequency in used is still same in medium level. 
The learners used this strategy like resourcing and summarizing. 
Resourcing is making use of language materials such as dictionary. The 
learners used dictionary to find out the meaning from the difficult 
vocabularies. The learners written summary of new information gained 
through listening music or watching movie. 
The third is compensation strategy. This strategy is used in 
medium level. Based on the result of questionnaire compensational 
strategy got higher score than memory and cognitive strategy. It means 
that the extrovert students at the eighth grade of MTsN 1 Karanganyar 
used the compensation strategy more than memory and cognitive strategy. 
Compensation strategy allows the learners to use the language though they 
have lack knowledge. this strategy is applied by the extrovert students at 
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the eighth grade of MTsN 1 Karanganyar like using linguistics clues such 
as seeking and using language based clues, phrase and synonymy for guess 
the meaning what is read or heard in the language. Beside using linguistics 
clues, the extrovert students at the eighth grade of MTsN 1 Karanganyar 
asking help their friends in practice speaking to make correction. The 
strategy which is apply is help the extrovert students more comprehended 
and confidence to speak. 
The fourth strategy that used by the extrovert students at the eighth 
grade of MTsN 1 Karanganyar is metacognitive strategy. metacognitive 
strategy helps the learners to planning, coordinate and evaluating their 
own learning process. Metacognitive strategy got the highest score than 
another strategy. It means that almost the the extrovert students eighth 
grade of MTsN 1 Karanganyar used this strategy in their learning process 
of speaking. This strategy is trusted by the learners can make their 
speaking skill improved. They used this strategy like centering the 
learning process, arranging and planning the learning and evaluating the 
learning. The extrovert students eighth grade of MTsN 1 Karanganyar 
apply this strategy in their learning through ask to their friends to 
correcting the words that they made, ask their friends to be partner when 
practice speaking and try to find more time to read English book. They 
read English book to enrich their vocabulary. 
The fifth strategy is affective strategy. affective strategy enables 
the learners to control their emotion such confident, attitude and 
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motivation in their learning process. The extrovert students eighth grade of 
MTsN 1 Karanganyar used this strategy in medium level. It means that 
some of the extrovert students sometimes used this strategy in their 
learning process. They usually lowering anxiety with take a breath deep 
when they want to start their speaking. They also encouraging their self by 
making positive statement to their self like “I can do it” to control their 
emotions. This strategy helps learners to control their emotion so it makes 
they feel confident when speak English. 
The last strategy is social strategy. This strategy allows the learners 
to make interactions with another student. The extrovert students eighth 
grade of MTsN 1 Karanganyar used this strategy in medium level. They 
used this strategy in their learning like cooperating with other in practice 
speaking, asking clarification or verification with other students and 
asking for correction of their speaking activities. 
Based on the statement above, the extrovert students eighth grade 
of MTsN 1 Karanganyar used these strategies relevant with Oxford theory. 
The students tried to speak English in the class as can as possible. It can 
help the students to increase their speaking skill. 
3. The Most and The Least Language Learning Strategy Used by Students 
Based on Personality at the Eighth Grade of MTsN 1 Karanganyar. 
After discussed about the learning strategy used by the students, 
the researcher discusses the most and the least language learning strategy 
used by introvert and extrovert students at the eighth grade of MTsN 1 
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Karanganyar based on the result from the questionnaire and consulted 
with the scale purposed by Oxford (1990) which can be seen in table 3.2. 
The most language learning strategy used by introvert and 
extrovert students at the eighth grade of MTsN 1 Karanganyar are 
compensation strategy. it can be seen in table 4.5 that the strategies have 
the highest point between another. It means that the introvert and 
extrovert students at the eighth grade of MTsN 1 Karanganyar more 
interesting with activities like using meme or gesture when they did not 
understand what should they must say, asking someone for help when 
they did not know the worlds with their friends, used a word or phrase 
that means the same when they can’t find the word in English language. 
They follow them to make their speaking better. 
Based on the result of average score from introvert and extrovert 
students, the least language learning strategy used by introvert and 
extrovert students at the eighth grade of MTsN 1 Karanganyar is 
cognitive strategy. Despite the strategy is the least, that strategies are still 
used by the students. Based on the table 4.5 the cognitive strategy has the 
lowest score. This strategy is very rarely used by the students. It means 
that the introvert and extrovert students at the eighth grade of MTsN 1 
Karanganyar did not interested in making summarizing from the 
materials, highlighting important information in the passage and 
transferring the knowledge, concept, or structure from one language to 
another. 
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Based on the findings of recent study, it shows that both the 
introvert and extrovert students used all of the language learning strategy 
purposed by Oxford (1990). The introvert and extrovert students used the 
six category in different frequency. It can conclude that personality is one 
of factors contribute to the choice of learning strategy. That statement is 
relevant with the previous finding which revealed that gender, parents, 
social background, life experience, motivation, personality were found to 
be factors which contributed to the career choice (Edwards & Quinter, 
2011; Stikkelorum, 2009). 
The dominant strategy that used by the introvert and extrovert 
students at the eighth grade of MTsN 1 Karanganyar is compensation 
strategy.  This recent finding is in line with the Huang’s (2009) and 
Rachmawati (2012) findings which showed that in improving learners’ 
speaking skills, compensation strategies were mostly used. The nature of 
compensation strategies makes them suitable to be used in learning 
speaking. That statement is supported by theory from Oxford (1990) that 
compensation strategy allows learners to use the language though 
learners’ limitations in knowledge like inadequacy of grammar and 
vocabularies. This strategy helps the users to use all they have to 
overcome limitations to make the listeners receive the message they want 
to deliver. Although the dominant strategy is same, the least frequency of 
the learning strategy is different. In the recent strategy the least strategy 
that used by the introvert and extrovert students at the eighth grade of 
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MTsN 1 Karanganyar is cognitive strategy but in the previous study is 
memory strategy. it proves that different group of people have different 
characters and different strategy to solved the problem which they faced 
so the findings of the result will be different.  
The introvert and extrovert students at the eighth grade of MTsN 1 
Karanganyar used all of the six category of learning strategy by Oxford. 
Despite they used all strategy, the frequency of using is different. Based 
on the recent study findings, the used of detail strategy by introvert and 
extrovert is different. It means that every individual have different 
characteristic and strategy to improve their speaking. They used the 
learning strategy to make their learning easier and more enjoyable. This 
statement is supported by statements purposed by Oxford (1990: 8) 
learning strategy as to specific actions taken by the learner to make 
learning easier, faster, more enjoyable, more self-directed, more 
effective, and more transferable to new situations. In line with Oxford, 
Schumaker and Dasler (2006) states language learning strategy is an 
individual’s way of organizing and using a particular set of skill in order 
to learn the task more effectively. In other words, every individual have 
their own learning strategy based on their situation and characteristics to 
improve their speaking skill. 
 
 
 
 100 
 
CHAPTER V 
CONCLUSSION AND SUGGESTION 
 
A. Conclusion 
     Based on the research findings and description in the previous chapter, 
there are some conclusions about the research. The finding indicated majority 
of the eighth grade students at MTsN 1 Karanganyar fell into introvert with 
total 33 students. The introvert students used more learning strategy rather 
than extrovert students. The introvert students apply the six main 
classifications of learning strategy by Oxford. The six categories are memory 
strategy, cognitive strategy, compensation strategy, metacognitive strategy, 
affective strategy, social strategy. The most frequency that used by introvert 
students is compensation strategy and the least is social strategy. 
     The extrovert students of the eighth grade MTsN 1 Karanganyar are 14 
students. The extrovert students apply six main classifications also of learning 
strategies by Oxford, there are memory strategy, cognitive strategy, 
compensation strategy, metacognitive strategy, affective strategy, social 
strategy. The extrovert used metacognitive strategy as a most frequency and 
memory strategy as a least strategy.  
    For the all participants, compensation strategy (2.72) become the most 
learning strategy that used by introvert and extrovert students at the eighth 
grade of MTsN 1 Karanganyar. Cognitive strategy (2.49) becomes the most 
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rarely used by the introvert and extrovert students at the eighth grade of 
MTsN 1 Karanganyar. 
 
B. Suggestion 
   The researcher would like to give some suggestion for something that 
would make the teaching learning process are better than before. The 
suggestions related to the teachers, students and the next researchers. 
1. For the teacher 
The teachers should give more motivation to the students in order to 
make students motivated in use their learning strategies to improve their 
ability especially in speaking by using some strategies based on their own 
characteristics in teaching learning process.  
2. For the students 
Learning strategies have very important role in learning process because 
it can help the learning easier, faster, more enjoyable and more effective. 
Because of that, it is suggested to the students to choose the learning 
strategy that is suitable with their characteristics and personality so that 
they can understand the lesson easier and enjoy the lesson 
3. For other researcher 
For the other researcher, the result of this study can be used as additional 
reference for the next research about learning strategies in other source. 
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Nama   :  
Kelas   : 
Jenis Kelamin : Laki-laki/Perempuan 
Umur   : 
 
Strategy Inventory for Language Learner (SILL) 
Cara pengisisan: berilah tanda (√) pada salah satu kolom selalu, sering, kadang-kadang, jarang atau tidak pernah pada butir 
pertanyaan serta berikan alasan singkat pada kolom alasan. 
No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
`1. Dalam belajar Bahasa Inggris, saya 
menghubungkan apa yang baru saya pelajari dengan 
apa yang sudah saya ketahui sebelumnya. 
      
2. Saya menggunakan kosa kata Bahasa Inggris yang 
baru saya ketahui dalam bentuk kalimat supaya saya 
bisa mengingatnya. 
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No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
3. Untuk mengingat kosa kata baru dalam Bahasa 
Inggris, saya menghubungkan bunyi dengan 
gambaran atau ilustrasi tersebut. 
      
4. Saya mengingat kosa kata baru dalam Bahasa 
Inggris dengan cara membayangkan sebuah situasi 
dimana kata tersebut dapat digunakan. 
      
5. Saya mengunakan rima untuk mengingat kosa kata 
baru (rice-ice, no-know, etc) 
      
6. Saya menggunakan flashcard untuk mengingat kosa 
kata baru. 
      
7. Saya memperagakan secara fisik kosa kata Bahasa 
Inggris yang baru saya pelajari. 
      
8. Saya sering mengulang kembali pelajaran Bahasa 
Inggris 
      
9. Saya mengingat kosa kata atau frasa baru dengan 
mengingat dimana saya melihat kosa kata tersebut 
(halaman buku, papan tulis, dll) 
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No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
10. Saya mengucapkan atau menulis kosa kata baru 
untuk beberapa kali 
      
11. Saya berusaha berbicara seperti seorang penutur asli 
(native speaker) 
      
12. Saya berlatih pengucapan Bahasa Inggris       
13. Saya menggunakan kata-kata Bahasa Inggris        
14. Saya biasa memulai percakapan dalam Bahasa 
Inggris 
      
15. Saya menonton acara TV atau Film di bioskop yang 
menggunakan Bahasa Inggris 
      
16. Saya membaca bacaan-bacaan ringan yang 
berbahasa Inggris 
      
17. Saya menulis catatan, surat, atau laporan dalam 
Bahasa Inggris 
      
18. Saya membaca tulisan berbahasa Inggris dengan 
skimming, setelah itu membaca kembali dengan 
teliti 
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No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
19. Saya mencari kata-kata dalam Bahasa Indonesia 
yang mirip dengan kata-kata Bahasa Inggris 
      
20. Ketika belajar kosa-kata baru, saya mencoba untuk 
memahami pola/struktur Bahasa dalam Bahasa 
Inggris (grammar) 
      
21. Saya mengartikan sebuah kata Bahasa Inggris 
dengan cara membaginya menjadi bagian yang saya 
mengerti (ex: informal, solvable- prefix and suffix) 
      
22. Saya mencoba untuk tidak mengartikan kata per 
kata dalm sebuah kaliamat. 
      
23. Saya membuat ringkasan dari informasi berbahsa 
Inggris dari apa yang say abaca atau dengar 
      
24. Untuk memahami kosa kata yamg tidak familiar, 
saya suka menebak-nebak 
      
25. Didalam percakapan, ketika saya tidak bisa 
menemukan kata-kata yang pas, saya menggunakan 
gesture (gerak tubuh) 
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No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
26. Saya mengarang kata-kata baru ketika saya tidak 
tahu kata yang seharusnya digunakan dalam Bahasa 
Inggris 
      
27. Saya membaca Bahasa Inggris tanpa perlu 
mengecek makna setiap kosa kata baru 
      
28. Saya suka menebak apa yang orang lain akan 
katakan selanjutnya didalam percakapan. 
      
29. Ketika saya kesulitan dalam memikirkan kata-kata 
Bahasa Inggris yang pas, saya suka menggunakan 
kata-kata atau frasa yang maknanya sama 
      
30. Saya mencari-cari kesempatan untuk dapat 
menggunakan Bahasa Inggris 
      
31. Saya mencari tahu kesalahan Bahasa Inggris saya 
untuk memperbaiki Bahasa saya 
      
32. Saya memperhatikan ketika seseorang berbicara 
dalam Bahasa Inggris 
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No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
33. Saya selalu mencari tahu supaya bisa menjadi 
pembelajr Bahasa Inggris yang baik 
      
34. Saya merencanakan jadwal saya supaya bisa 
mengoptimalkan waktu belajar Bahasa Inggris 
      
35. Saya mencari teman atau partner yang bisa saya 
ajak untuk berbicara Bahasa Inggris 
      
36. Saya mencari kesempatan sebanyak mungkin untuk 
membaca Bahasa Inggris 
      
37. Saya mempunyai tujuan yang jelas untuk bisa 
meningkatkan kemampuan Bahasa Ingris 
      
38. Saya memikirkan kemajuan saya dalam belajar 
Bahasa Inggris 
      
39. Saya mencoba untuk rileks ketika saya takut dalam 
menggunakan Bahasa Inggris 
      
40. Saya mendorong diri saya untuk berbicara Bahasa 
Inggris bahkan ketika saya takut membuat 
kesalahan 
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No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
41. Saya memberikan hadiah untuk diri saya ketika aya 
bisa menggunakan Bahasa Inggris dengan baik 
      
42. Saya sadar ketika gugup atau tegang sewaktu 
belajar atau menggunakan Bahasa Inggris 
      
43. Saya menuliskan tentang perasaan saya didalam 
buku harian belajar Bahasa Inggris 
      
44. Saya berbicara dengan oranglain mengenai perasaan 
saya ketika belajar Bahasa Ingris 
      
45. Ketika saya tidak mengerti satu ucapan atau 
perkataan dalam Bahasa Inggris, saya memintanya 
untuk memperlambat atau mengulangi 
perkataannya 
      
46. Saya meminta penutur asli Bahasa Inggris untuk 
mengoreksi saya ketika saya berbicara 
      
47. Saya berlatih Bahasa Inggris dengan teman atau 
murid yang lain 
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No Pernyataan 
Tidak 
Pernah 
Jarang 
Kadang-
Kadang 
Sering Selalu Alasan 
48. Saya meminta bantuan dari penutur asli Bahasa 
Inggris 
      
49. Saya mengajukan pertanyaan dalam Bahasa Inggris       
50. Saya mencoba untk belajar tentang budaya penutur 
asli Bahasa Inggris 
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Personality Type Measuring Instrument 
 
This introversion scale was developed by McCroskey to be distinct from 
measures of communication apprehension. Items were drawn from the work of 
Eysenck, with items which referenced communication excluded. In this scale, 
Eysenck measures 7 characteristics of components or sub-factors, namely: a) 
activity, b) sociability, c) risk taking, d) impulsiveness, e) expressiveness, f) 
reflectiveness, and g) responsibility. 
 
Blue Print Personality Type 
No Aspect Indicator Extrovert 
(Favorable) 
Introvert 
(Unfavorable) 
1. Activity Doing activities with 
energetic, nimble, 
slow or not excited.  
like working or not. 
 
No. 1  
(score 1,2,3,4,5) 
No. 17  
(score 1,2,3,4,5) 
No. 1 
(score 5,4,3,2,1) 
No. 17  
(score 5,4,3,2,1) 
 
2. Sociability Social contact: many 
friends, like to hang 
out, like social 
activities, adaptable, 
inferior, like their 
own activities, 
lacking in social 
contact. 
 
No. 2 
(score 1,2,3,4,5) 
No. 4  
(score 1,2,3,4,5) 
No. 5  
(score 5,4,3,2,1) 
No. 10  
(score 1,2,3,4,5) 
No. 14 
(score 5,4,3,2,1) 
No. 18 
(score 5,4,3,2,1) 
 
No. 2 
(score 5,4,3,2,1) 
No. 4  
(score 5,4,3,2,1) 
No. 5  
(score 1,2,3,4,5) 
No. 10  
(score 5,4,3,2,1) 
No. 14 
(score 1,2,3,4,5) 
No. 18 
(score 1,2,3,4,5) 
 
3. Risk taking Dare to take risks 
individually for their 
actions and like 
challenges in their 
activities. 
 
No. 16 
(score 5,4,3,2,1) 
 
No. 16 
(score 1,2,3,4,5) 
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4. Impulsiveness Introvert and 
extrovert tendencies 
are based on how 
individuals take 
action. does it tend 
to be impulsive or 
vice versa. 
 
No.8 
(score 5,4,3,2,1) 
No. 11 
(score 5,4,3,2,1) 
No. 15  
(score 1,2,3,4,5) 
 
No.8 
(score 1,2,3,4,5) 
No. 11 
(score 1,2,3,4,5) 
No. 15 
(score 5,4,3,2,1) 
5. Expressiveness How individuals 
express their 
emotions both 
angry, sad, happy, 
and afraid. Whether 
tended to be 
sentimental or able 
to control their 
thoughts and 
emotions, cool, 
calm. 
 
No. 3 
(score 1,2,3,4,5) 
No. 6 
(score 1,2,3,4,5) 
No. 9  
(score 1,2,3,4,5) 
 
No. 3 
(score 5,4,3,2,1) 
No. 6 
(score 5,4,3,2,1) 
No. 9  
(score 5,4,3,2,1) 
6. Reflectiveness Individual interest 
in ideas, abstract, 
philosophical 
questions. 
Individuals tend to 
like to think 
theoretically rather 
than act, 
introspectively. 
 
No. 7 
(score 5,4,3,2,1) 
No. 7 
(score 1,2,3,4,5) 
 
7. Responsibility Distinguishing 
individuals based 
on their 
responsibility for 
their actions or 
work. 
 
No. 13 
(score 5,4,3,2,1) 
No.13 
(score 1,2,3,4,5) 
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Nama   :  
Kelas   : 
Jenis Kelamin : Laki-laki/Perempuan 
Umur   : 
 
Personality Questionnaire  
Cara pengisisan: berilah tanda (√) pada salah satu kolom pada butir pertanyaan, 
Dengan ketentuan: 
Sangat Tidak Setuju (STS) 
Tidak Setuju (TS) 
Bimbang (B) 
Setuju (S) 
Sangat Setuju (SS) 
 
No Pernyataan STS TS B S SS 
1. Apakah Anda cenderung untuk menjaga latar 
belakang pada acara-acara sosial? 
     
2. Apakah Anda suka bergaul secara sosial dengan 
orang-orang? 
     
3. Apakah Anda kadang merasa bahagia, kadang 
tertekan, tanpa alasan yang jelas? 
     
4. Apakah Anda cenderung membatasi teman-teman 
Anda menjadi beberapa saja? 
     
5. Apakah Anda suka memiliki banyak keterlibatan 
sosial? 
     
6. Apakah Anda sering jatuh bangun dalam suasana hati,      
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baik dengan atau tanpa sebab yang jelas? 
7. Apakah Anda akan menilai diri Anda sebagai individu 
yang beruntung dan beruntung? 
     
8. Dapatkah Anda biasanya membiarkan diri Anda pergi 
dan bersenang-senang di pesta? 
     
9. Apakah Anda cenderung murung?      
10. Apakah Anda akan sangat bahagia jika Anda dicegah 
membuat banyak kontak sosial? 
     
11. Apakah Anda biasanya mengambil inisiatif dalam 
mencari teman baru? 
     
12. Apakah pikiran Anda sering mengembara ketika Anda 
mencoba berkonsentrasi? 
     
13. Apakah Anda suka mempermainkan orang lain?      
14. Apakah Anda biasanya "pencampur yang baik?"      
15. Apakah Anda terkadang menggelegak dengan energi 
dan terkadang sangat lamban? 
     
16. Apakah Anda sering "memiliki waktu dalam hidup 
Anda" dalam urusan sosial? 
     
17. Apakah Anda sering "tenggelam dalam pikiran" 
bahkan ketika Anda harus mengambil bagian dalam 
percakapan? 
     
18. Apakah Anda memperoleh lebih banyak kepuasan dari 
kegiatan sosial daripada dari hal lain? 
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DIRECT STRATEGY (EXTROVERT STUDENTS) 
No Name 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 
1 E1 3 3 4 3 1 1 1 2 3 3 4 4 3 2 2 3 1 5 4 3 4 4 3 2 1 1 2 2 2 
2 E2 3 3 3 3 3 2 3 5 4 3 3 4 3 2 3 3 2 5 3 3 2 3 3 4 4 3 3 3 4 
3 E3 3 2 2 2 1 1 3 3 3 2 1 4 2 3 3 3 2 3 3 3 2 2 2 4 3 3 2 3 3 
4 E4 2 2 2 2 2 2 2 2 3 2 2 3 2 2 2 2 1 3 2 2 2 2 2 2 3 2 2 3 2 
5 E5 3 3 3 3 2 2 2 3 3 3 3 3 2 2 3 2 2 4 2 2 2 3 2 4 3 2 3 2 3 
6 E6 4 2 4 4 3 1 4 3 4 3 4 4 3 3 2 4 2 4 4 3 2 3 2 5 3 3 3 2 4 
7 E7 3 3 3 2 1 1 3 1 3 3 3 2 2 1 3 3 1 4 2 2 1 3 2 4 4 4 2 3 1 
8 E8 3 4 1 2 2 1 1 2 3 3 2 2 2 2 3 2 1 2 1 2 1 4 1 2 1 4 4 4 3 
9 E9 3 2 1 3 1 1 1 3 2 3 1 2 3 1 3 3 2 2 1 3 2 3 3 1 3 2 3 2 2 
10 E10 3 2 3 3 2 1 2 3 3 3 2 3 2 3 3 2 3 3 1 3 3 3 1 2 2 2 3 2 3 
11 E11 4 4 3 2 4 1 3 4 2 2 1 5 3 1 2 4 1 4 1 4 2 2 3 3 1 2 3 3 3 
12 E12 3 3 3 2 3 2 2 3 4 3 3 2 2 2 4 4 2 3 4 3 4 2 2 1 3 4 2 1 3 
13 E13 3 4 4 3 2 2 3 4 3 2 2 4 3 3 3 4 2 2 1 2 3 2 2 3 3 3 2 2 4 
14 E14 2 3 2 1 1 1 1 2 3 5 1 3 1 1 2 4 1 2 2 3 2 1 3 4 2 2 2 2 4 
TOTAL 
42 40 38 35 28 19 31 40 43 40 32 45 33 28 38 43 23 46 31 38 32 37 31 41 36 37 36 34 41 
Total Memory Strategy 316 Total Cognitive Strategy 497 Compensation Strategy 225 
 
Scoring: To determine average from students’ learning strategies, the researcher used the formula: 
  Total score every strategy: (divided) total questions every strategy: (divided) total of students 
1. Memory Strategy; 316 : 9 : 14 = 2.50 
2. Cognitive Strategy; 497 : 14 : 14 = 2.53 
3. Compensation Strategy; 225 : 6 : 14 = 2.67 
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INDIRECT STRATEGY (EXTROVERT STUDENTS) 
No Name 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 
1 E1 1 2 4 1 1 3 2 2 1 4 2 2 4 1 1 5 3 3 2 3 1 
2 E2 2 4 3 4 3 3 2 5 5 4 3 1 4 1 4 3 3 3 3 2 3 
3 E3 3 2 3 3 2 3 2 3 3 4 4 1 2 1 3 3 2 4 3 3 2 
4 E4 2 3 3 3 2 3 2 2 2 3 2 1 3 2 4 4 3 4 3 3 2 
5 E5 2 3 3 3 2 2 2 2 2 3 3 3 3 2 3 4 4 3 2 3 2 
6 E6 3 5 4 4 3 3 3 4 4 4 4 2 4 1 3 4 3 4 2 2 3 
7 E7 3 2 4 1 1 2 2 2 3 5 3 5 4 1 3 5 1 3 1 2 3 
8 E8 3 3 5 5 3 3 4 3 4 3 2 1 3 1 1 3 2 3 3 3 2 
9 E9 3 2 4 3 2 2 2 1 2 2 1 1 4 1 3 3 1 3 1 2 1 
10 E10 2 3 3 2 3 1 2 3 2 2 1 1 3 1 2 3 1 3 1 2 1 
11 E11 2 4 2 5 3 3 3 4 5 4 1 4 3 2 3 5 4 3 4 1 4 
12 E12 2 3 4 4 2 3 2 1 1 4 4 2 3 2 1 1 1 1 1 1 2 
13 E13 2 3 4 3 2 3 3 3 3 4 3 3 4 2 4 4 2 3 2 2 2 
14 E14 2 3 4 4 3 2 2 3 4 5 3 1 3 1 2 4 2 3 4 2 2 
TOTAL 
32 42 50 45 32 36 33 38 41 51 36 28 47 19 37 51 32 43 32 31 30 
Total Metacognitive Strategy 349 Affective Strategy 218 Social Strategy 219 
 
Scoring: To determine average from students’ learning strategies, the researcher used the formula: 
  Total score every strategy: (divided) total questions every strategy: (divided) total of students 
1. Metacognitive Strategy; 349 : 9 : 14 = 2.76 
2. Affective Strategy; 218 : 6 : 14 = 2.59 
3. Social Strategy; 219 : 9 : 14 = 2.60 
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DIRECT STRATEGY (INTROVERT STUDENTS) 
No Name 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 
1 I1 3 4 1 3 1 2 2 1 3 1 1 2 2 3 4 2 1 3 2 2 1 3 1 3 1 4 3 4 1 
2 I2 3 1 2 3 2 1 2 3 3 2 1 2 2 2 3 2 2 5 3 1 4 1 2 3 1 3 1 2 2 
3 I3 4 3 3 2 2 1 2 3 3 4 2 3 1 1 4 2 1 3 3 3 3 2 1 3 1 2 3 1 2 
4 I4 3 2 2 1 1 3 2 2 1 1 2 3 1 2 2 2 1 2 1 2 1 3 2 2 3 2 2 3 2 
5 I5 3 3 4 3 3 1 1 2 2 1 3 3 2 1 3 2 2 2 2 3 3 1 2 3 1 2 3 4 3 
6 I6 4 2 3 4 3 2 2 2 4 2 4 3 2 1 4 2 1 4 1 3 3 2 1 2 2 4 4 4 4 
7 I7 3 4 2 3 3 1 1 4 3 2 3 3 2 3 3 3 2 5 2 4 2 4 2 1 2 1 2 2 3 
8 I8 3 4 2 4 3 4 4 2 2 3 3 3 2 2 3 3 2 4 2 3 4 1 3 3 3 3 3 4 4 
9 I9 3 2 4 3 4 1 2 3 4 3 2 4 3 3 5 2 2 4 1 2 2 3 2 4 4 4 2 5 4 
10 I10 2 3 1 2 1 3 1 1 4 1 2 2 2 3 4 3 2 3 1 2 3 1 1 2 1 3 2 2 3 
11 I11 2 3 2 2 1 3 1 2 3 3 2 2 3 3 4 3 2 3 1 2 4 1 1 2 1 3 2 3 4 
12 I12 2 4 4 2 1 3 4 2 3 2 2 4 2 3 3 2 3 3 3 2 4 3 1 2 1 3 2 3 4 
13 I13 2 3 2 2 1 3 1 2 3 3 2 2 3 3 4 3 2 3 1 2 4 1 1 2 1 3 2 3 4 
14 I14 4 5 1 3 1 1 2 4 5 2 4 4 2 2 3 3 3 1 1 4 1 3 1 5 2 1 3 4 2 
15 I15 3 3 4 2 1 3 1 2 1 2 1 3 1 3 2 3 2 3 3 1 1 3 3 2 1 3 1 1 3 
16 I16 3 4 2 1 1 1 5 4 4 4 5 5 5 3 3 3 4 4 2 5 5 3 1 2 3 5 1 3 5 
17 I17 4 5 2 1 1 1 5 4 3 3 1 1 1 1 2 1 1 2 3 2 3 4 1 4 3 5 1 3 4 
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DIRECT STRATEGY (INTROVERT STUDENTS) 
No Name 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 
18 I18 3 4 2 1 1 1 5 4 4 3 2 4 2 3 4 4 2 3 2 3 3 1 2 5 5 5 1 3 4 
19 I19 4 2 4 4 2 1 1 3 1 4 3 4 2 1 1 1 1 3 2 3 2 2 2 4 1 4 2 4 3 
20 I20 3 2 2 3 5 1 1 3 2 5 1 3 1 2 2 3 2 1 2 3 2 3 3 1 1 4 3 3 5 
21 I21 4 5 1 2 4 2 1 1 4 2 3 3 1 2 1 1 1 2 3 2 1 2 1 2 4 5 5 5 4 
22 I22 3 2 3 3 2 2 4 3 3 4 1 3 3 1 2 2 2 1 3 2 4 2 2 2 3 2 2 3 4 
23 I23 3 2 3 2 3 1 2 2 4 3 3 4 3 1 3 4 1 2 3 2 2 4 1 3 1 4 1 3 2 
24 I24 4 3 3 4 2 3 4 3 4 2 3 3 3 2 1 4 2 3 4 3 3 2 3 3 4 4 3 3 3 
25 I25 4 4 3 4 3 3 3 3 4 4 4 3 3 2 4 2 2 3 4 3 3 1 3 3 2 3 2 3 3 
26 I26 3 4 5 4 3 2 2 3 3 2 1 3 2 2 3 4 2 5 3 2 2 1 3 2 2 1 2 3 5 
27 I27 3 2 4 2 2 2 2 3 3 3 2 2 1 1 2 2 1 3 1 3 2 2 1 2 1 1 2 4 3 
28 I28 3 2 1 3 1 1 2 4 4 2 3 3 2 1 2 2 1 2 2 2 1 2 3 3 1 3 2 3 4 
29 I29 5 5 5 5 1 1 3 4 5 3 2 3 2 3 1 3 2 1 2 2 2 2 1 3 4 3 2 4 2 
30 I30 4 4 4 2 1 4 3 5 5 5 4 5 2 1 3 2 1 3 2 2 4 2 1 4 3 3 2 3 4 
31 I31 3 4 1 4 3 2 1 3 4 2 3 4 1 1 1 3 2 4 5 4 4 2 1 4 1 3 4 3 2 
32 I32 5 4 3 5 1 1 3 4 5 5 3 5 3 4 3 5 5 4 5 4 3 2 4 4 3 2 4 3 4 
33 I33 3 2 3 2 3 2 3 5 4 1 5 3 2 1 3 4 2 4 2 1 3 2 3 1 2 2 1 2 5 
TOTAL Memory Strategy 807 Cognitive Strategy 1132 Compensation Strategy 549 
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Scoring: To determine average from students’ learning strategies, the researcher used the formula: 
    Total score every strategy: (divided) total questions every strategy: (divided) total of students 
 
1. Memory Strategy; 807 : 9 : 33 = 2.71 
2. Cognitive Strategy; 1132 : 14 : 33 = 2.45 
3. Compensation Strategy; 549 : 6 : 33 = 2.77 
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INDIRECT STRATEGY (INTROVERT STUDENTS) 
No Name 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 
1 I1 1 1 1 2 1 1 1 1 2 3 1 2 3 1 3 3 2 1 1 1 2 
2 I2 2 2 2 2 2 1 2 2 3 4 4 2 4 1 3 2 2 2 1 2 2 
3 I3 1 2 3 2 3 1 2 3 2 3 2 1 2 1 2 3 1 3 1 2 1 
4 I4 2 2 2 2 1 1 2 2 2 3 2 2 2 1 2 2 1 1 1 1 1 
5 I5 1 2 5 3 2 2 1 1 3 4 2 2 4 1 3 4 2 3 2 3 1 
6 I6 1 2 3 3 2 2 1 3 2 4 2 1 3 1 2 4 1 1 1 2 1 
7 I7 3 2 2 3 2 5 4 2 3 3 4 1 3 1 2 2 3 4 2 3 1 
8 I8 2 3 3 2 1 3 1 2 2 3 2 2 4 1 3 3 2 3 3 3 2 
9 I9 4 3 4 3 3 2 2 2 3 4 3 2 4 3 1 5 2 2 3 3 2 
10 I10 2 2 3 1 2 2 1 3 2 2 2 1 2 1 1 3 1 2 1 2 1 
11 I11 2 3 4 2 2 1 3 3 2 3 2 3 2 1 2 3 1 1 3 2 1 
12 I12 2 3 4 3 2 1 3 5 2 3 3 1 3 1 2 3 2 3 2 3 5 
13 I13 2 3 4 2 2 1 3 3 2 3 3 1 3 1 2 3 2 3 2 3 1 
14 I14 2 4 5 4 1 1 1 5 5 5 3 1 4 1 1 2 1 4 1 1 1 
15 I15 1 1 3 3 1 1 3 2 3 1 1 3 1 1 3 3 2 3 1 1 1 
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INDIRECT STRATEGY (INTROVERT STUDENTS) 
No Name 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 
16 I16 4 4 3 3 4 2 2 2 2 2 5 3 2 4 3 5 5 1 2 2 1 
17 I17 3 2 2 4 3 3 2 2 2 4 4 4 1 3 1 1 5 2 3 5 4 
18 I18 5 2 3 3 3 1 2 1 3 3 2 5 1 4 2 2 3 3 1 1 2 
19 I19 4 4 1 5 5 2 1 1 3 2 1 1 1 5 1 5 5 1 1 2 3 
20 I20 4 2 3 2 3 1 1 2 3 4 4 3 1 4 1 1 3 2 2 1 2 
21 I21 2 2 2 4 3 2 1 2 4 2 3 2 3 2 1 4 4 3 4 3 2 
22 I22 3 2 3 4 4 2 3 2 3 3 4 4 4 3 2 2 3 4 3 4 3 
23 I23 3 3 3 4 3 3 3 3 4 4 3 3 2 2 2 3 4 3 4 3 4 
24 I24 5 3 3 2 2 3 1 2 3 4 2 4 5 4 1 3 4 2 2 3 2 
25 I25 3 1 2 3 2 3 1 3 3 4 5 1 1 5 1 3 3 1 1 1 3 
26 I26 4 2 3 4 3 2 2 1 3 4 4 2 1 3 1 3 4 2 3 1 2 
27 I27 2 4 4 4 4 2 3 2 5 5 5 5 2 1 2 1 4 2 3 3 2 
28 I28 4 1 2 4 4 3 4 2 5 5 4 4 1 3 1 2 4 2 5 4 2 
29 I29 4 4 3 3 4 2 2 2 2 2 5 3 2 4 3 5 5 1 2 2 1 
30 I30 3 2 2 4 3 3 2 2 2 4 4 4 1 3 1 1 5 2 3 5 4 
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INDIRECT STRATEGY (INTROVERSION STUDENTS) 
No Name 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 
31 I31 1 2 5 3 2 3 4 3 3 5 5 4 4 1 4 2 2 4 2 2 1 
32 I32 4 5 5 5 4 5 4 4 5 4 3 5 1 3 5 4 4 3 5 2 4 
33 I33 3 4 4 5 3 2 4 5 4 4 3 3 2 1 2 4 2 2 2 1 5 
TOTAL Metacognitive Strategy 789 Affective Strategy 512 Social Strategy 483 
 
Scoring: To determine average from students’ learning strategies, the researcher used the formula: 
  Total score every strategy: (divided) total questions every strategy: (divided) total of students 
 
1. Metacognitive Strategy; 789 : 9 : 33 = 2.65 
2. Affective Strategy; 512 : 6 : 33 = 2.58 
3. Social Strategy; 483 : 9 : 33 = 2.43 
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STUDENTS’ PERSONALITY TRAITS 
Name 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 Total Stmnt 
S1 4 3 4 1 2 4 2 1 3 3 3 2 1 2 3 3 3 3 30 ME 
S2 5 4 2 1 3 2 3 2 3 1 3 3 1 2 4 3 4 3 31 ME 
S3 5 4 4 1 3 3 3 1 4 1 4 2 5 4 4 3 3 4 38 MI 
S4 4 3 4 2 3 5 3 1 3 3 4 4 3 3 4 5 4 4 38 MI 
S5 4 5 4 1 4 3 2 1 3 1 3 4 2 1 3 3 3 3 34 ME 
S6 4 2 2 1 4 2 3 2 3 2 2 4 2 2 3 3 2 4 33 ME 
S7 5 5 4 2 3 4 2 4 3 1 3 3 2 2 3 3 4 3 33 ME 
S8 4 4 4 2 3 4 2 2 3 3 4 4 2 3 3 4 4 3 36 PA 
S9 3 2 5 4 2 4 4 2 3 3 3 4 3 1 4 4 4 3 32 ME 
S10 3 3 4 1 3 5 2 1 3 1 2 3 3 2 5 2 3 3 30 ME 
S11 3 4 4 2 4 3 3 2 1 1 4 4 2 3 4 3 3 3 36 PA 
S12 4 3 2 1 3 3 3 2 2 2 5 4 1 2 3 3 3 4 35 ME 
S13 4 5 4 2 3 4 4 3 1 1 4 5 3 5 3 4 3 3 41 MI 
S14 4 4 1 5 4 1 5 2 2 2 3 5 5 5 5 4 2 3 40 MI 
S15 4 4 4 2 3 3 3 3 2 3 4 4 2 4 3 3 3 4 39 MI 
S16 4 5 4 1 3 4 4 4 3 2 4 4 1 4 4 2 3 3 39 MI 
S17 4 4 5 1 3 2 5 2 2 3 5 2 3 4 2 4 4 4 44 MI 
S18 2 4 5 1 4 4 2 2 2 4 5 5 2 3 4 4 4 3 42 MI 
S19 4 4 5 3 4 5 3 2 3 4 4 3 2 4 2 2 1 3 37 MI 
S20 4 4 5 1 4 5 2 2 3 1 5 2 1 3 4 4 4 3 36 PA 
S21 4 4 4 2 3 4 2 2 3 4 4 4 2 2 3 4 4 3 36 PA 
S22 3 4 2 3 3 3 1 1 3 1 2 3 1 3 3 2 3 3 27 ME 
S23 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 36 PA 
S24 2 4 2 2 2 4 3 1 3 4 4 2 3 2 4 4 1 4 39 MI 
S25 2 4 3 2 2 4 3 2 1 4 4 2 3 4 4 4 1 3 41 MI 
S26 2 4 2 3 2 4 3 3 2 4 4 2 3 4 4 4 2 3 41 MI 
S27 2 4 3 2 3 4 4 2 2 4 3 2 3 4 4 4 2 3 42 MI 
S28 5 2 2 1 4 4 5 3 2 2 4 4 4 4 2 5 4 3 41 MI 
S29 3 4 3 2 3 4 3 2 2 3 4 2 3 4 4 4 1 3 40 MI 
S30 3 4 2 1 2 3 1 1 2 4 5 2 5 4 1 2 3 4 40 MI 
S31 4 4 4 1 3 5 3 2 4 1 5 2 5 4 1 2 3 4 40 MI 
S32 3 5 4 1 2 3 1 2 2 4 4 2 5 4 1 2 3 4 41 MI 
S33 3 4 2 2 2 3 4 4 1 2 2 4 1 2 4 2 3 2 32 ME 
S34 4 4 2 1 2 2 4 2 2 1 5 2 1 5 3 4 4 5 40 MI 
S35 3 3 3 2 2 4 3 2 1 4 5 3 3 2 5 4 1 3 38 MI 
S36 2 4 5 1 2 4 2 2 4 5 4 5 1 2 3 2 2 5 38 MI 
S37 5 2 4 2 4 4 3 3 3 3 4 4 5 2 4 5 4 3 39 MI 
S38 4 5 4 1 3 4 3 1 3 2 4 4 1 3 4 4 4 3 36 PA 
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S39 3 4 4 2 2 4 4 2 2 2 4 4 2 2 4 3 2 4 36 PA 
S40 4 4 5 1 3 4 3 5 3 3 5 3 1 3 4 4 3 4 42 MI 
S41 4 4 2 1 3 2 5 4 2 3 5 3 1 4 3 4 3 2 42 MI 
S42 5 5 4 2 4 4 3 4 4 2 5 3 2 5 4 4 3 4 43 MI 
S43 4 4 4 1 3 5 3 2 4 1 5 3 5 4 1 2 5 4 40 MI 
S44 3 4 4 1 5 4 3 2 2 1 2 4 1 4 3 4 4 4 36 PA 
S45 2 4 4 1 4 4 3 3 2 1 2 3 4 3 4 3 3 3 39 MI 
S46 2 5 4 2 4 4 4 2 1 3 3 4 1 3 4 5 4 2 40 MI 
S47 4 3 3 4 2 3 4 2 3 3 5 2 2 2 3 4 2 4 35 ME 
S48 3 5 3 2 2 3 2 1 4 1 4 4 1 2 4 4 2 2 31 ME 
S49 2 4 4 2 2 4 4 2 1 2 4 4 1 4 4 5 4 4 40 MI 
S50 4 4 4 2 2 4 4 2 2 2 4 4 2 2 4 3 2 4 35 ME 
S51 2 4 4 2 2 4 2 2 1 2 4 4 2 4 4 5 4 4 39 MI 
S52 4 4 3 5 2 4 4 5 3 3 3 5 2 3 4 3 3 5 37 MI 
S53 4 4 4 2 3 4 2 5 1 3 5 5 1 4 3 4 3 4 42 MI 
S54 3 4 2 1 2 4 3 2 2 3 2 3 1 2 3 4 3 4 35 ME 
S55 4 5 3 2 3 4 3 4 1 1 3 3 3 4 3 4 4 3 39 MI 
 
Codes: 
ME : Moderate Extrovert 
PA : Purely Ambivent 
MI : Moderate Introvert 
 
Scoring: To determine score on the Introversion Scale, complete the following 
steps: 
Step 1.  Add scores for items 1 & 4 
Step 2. Add the scores for items 2, 5, 7, 8, 10, 11, 13, 14, 16, & 18 
Step 3. Complete the following formula: 
Introversion = 12 - Total from Step 1 + Total from Step 2  
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FIELD NOTE 
First Observation 
Date : August, 14th 2019 
Time : 09.10 am 
Place : VIII Program Khusus 
 
 This is the first time the researcher did observation in the class of VIII 
program khusus. The class is taught by Mr. Sarjono. The class was started at 
09.10 am. There are 23 students. 
 The teacher opened the class by greeting “Assalamualaikum 
warahmatullahi wabarakatuh”, then saying “Good morning and how are you 
today” to the students. After that as usual the teacher always checks the students’ 
memory about the last material which taught last meeting. After checks the 
memory, the teacher give a question related to the material today. The material is 
about giving compliment.  
 The students look enthusiasm to follow the class. Some of them answer 
the question from the teacher with the full of spirit but most of the students just 
passive. The teacher tries to make all of the students by approach them one by 
one. The teacher asked about material to the students one by one. After that the 
teacher explain about material by write it in the white board. Because the material 
is already in the book, the teacher asked the students to open the book and read 
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together. The teacher give example to the students how to pronounce the sentence 
and the students must follow him. After did the activity the students write the 
material and translate the difficult world. There are students also asked to their 
friends and the teacher about the material because they did not understand. 
 Time was up, then the teacher closed the meeting by giving conclusion 
about material today. The teacher greeted the students by “Wassalamualaikum 
warahmatullahi wabarakatuh”. The teacher left the class. 
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FIELD NOTE 
Second Observation 
Date : August, 26th 2019 
Time : 09.10 am 
Place : VIII Program Khusus 
 
 This is the second time the researcher did observation in the class of VIII 
program khusus. The class is taught by Mr. Sarjono. The class was started at 
09.10 am. There are 23 students. 
 The teacher opened the class by greeting “Assalamualaikum 
warahmatullahi wabarakatuh”, then saying “Good morning and how are you 
today” to the students. After that as usual the teacher always checks the students’ 
memory about the last material which taught last meeting. After checks the 
memory, the teacher give a question related to the material today. The material is 
about capability.  
 The students look enthusiasm to follow the class. Some of them answer 
the question from the teacher with the full of spirit but most of the students just 
passive. The teacher tries to make all of the students by approach them one by 
one. The teacher asked about material to the students one by one. After that the 
teacher explain about material by write it in the white board. Because the material 
is already in the book, the teacher asked the students to open the book and read 
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together. The teacher give example to the students how to pronounce the sentence 
and the students must follow him. After did the activity the students write the 
material and translate the difficult world. There are students also asked to their 
friends and the teacher about the material because they did not understand. 
 After the teacher finish delivered the material, the teacher asked the 
students to make a group consist of two students. The students discussed to make 
a conversation about capability. Then, the students must practice it in front of the 
class. Some of students very fluent when they speak in front of the class but there 
are many students also have anxiety and got nervous so make them just silent.  
 Time was up, then the teacher closed the meeting by giving conclusion 
about material today. The teacher greeted the students by “Wassalamualaikum 
warahmatullahi wabarakatuh”. The teacher left the class. 
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FIELD NOTE 
Third Observation 
Date : September, 5th  2019 
Time : 09.10 am 
Place : VIII E 
 
 This is the first time the researcher did observation in the class of VIII E. 
The class is taught by Mr. Rifa’i. The class was started at 10.20 am. There are 32 
students. 
 The teacher opened the class by greeting “Assalamualaikum 
warahmatullahi wabarakatuh”, then saying “Good morning and how are you 
today” to the students. After that as usual the teacher always checks the students’ 
memory about the last material which taught last meeting. After checks the 
memory, the teacher give a question related to the material today. The material is 
about giving compliment.  
 The students look enthusiasm to follow the class. Some of them answer 
the question from the teacher with the full of spirit but most of the students just 
passive. The teacher tries to make all of the students by approach them one by 
one. The teacher asked about material to the students one by one. After that the 
teacher explain about material by write it in the white board. Because the material 
is already in the book, the teacher asked the students to open the book and read 
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together. The teacher give example to the students how to pronounce the sentence 
and the students must follow him. After did the activity the students write the 
material and translate the difficult world. There are students also asked to their 
friends and the teacher about the material because they did not understand. After 
finish delivered the material, the teacher asked the students to make a group and 
make a conversation as a task. 
 Time was up, then the teacher closed the meeting by giving conclusion 
about material today. The teacher greeted the students by “Wassalamualaikum 
warahmatullahi wabarakatuh”. The teacher left the class. 
 
 
 
 
 
 
 
 
 
 
 
135 
 
 
 
RESULT OF THE INTERVIEW 
 
The Day/Date : Wednesday/ August 14th , 2019 
Time   : 10.00- 10.45 a.m (45 minutes) 
Activity  : Interview the Introversion  
Informant  : Latifah 
Location  : MTs Negeri 1 Karanganyar 
Interviewer  : Hilda Wafiqoh 
 
Interviewer : Assalamualaikum. Selamat pagi, maaf karena sudah 
mengganggu waktu belajarnya. Begini saya berniat untuk 
wawancara perihal pembelajaran speaking dikelas kamu. 
Langsung saja berbicara mengenai Bahasa inggris, 
bagaimana Bahasa inggris menurut kalian khususnya dalam 
hal speaking? 
Respondent  : susah mbak. Karena aku asale dari indonesi jadi gak tahu 
Bahasa inggris. 
Interviewer : Dalam pembelajaran Bahasa inggris kan ada 4 aspek yang 
dipelajari speaking, listening, reading, writing menurutmu 
aspek apa yang paling susah dipelajari? 
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Respondent : Speaking. Karena susah kalo gatau kosakatanya. 
Interviewer : Tadi kan menurut kalian belajar speaking itu susah, nah 
bagaimana cara kalian selama ini dalam belajar speaking, 
strategi seperti apa yang kamu gunakan dalam mempelajari 
speaking untuk meningkatkan kemampuan berbicara? 
Respondent : Kadang cari-cari di google translate cara pengucapanya. 
Kadang juga nulis-nulis vocabulary terus arti kata-arti kata 
dibuku, nulis buku diary juga. Kadang-kadang dengerin 
musik 
Interviewer : Kamu nulis diary dalam Bahasa inggris gitu? 
Respondent : Iya mbak saya nulis diary dalam Bahasa inggris sedikit-
sedikit. 
Interviewer : Menurut kamu adakah peningkatan dalam spaking ketika 
kamu memakai strategi-strategi tadi yang telah kamu 
sebutkan? 
Respondent : Iya ada mbak. Ya jadi tau artinya kosakata baru, 
meningkatkan speaking juga. 
Interviewer : Adakah kesulitan dari metode yang kamu pakai? 
Respondent : Susahnya kalo pas dengerin musik atau nonton film itu pas 
gak tau artinya mbak terus akhirnya nanti aku buka google 
translate kadang juga kamus. 
Interviewer : Dalam speaking kita mengenal vocabulary, apakah kalian 
juga menghubungkan pelajaran kosakata yang sudah 
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dipelajari dengan pembelajaran yang sekarang dalam hal 
speaking? 
Respondent : Iya sangat ingat dan saya juga sering menghubungkannya 
dengan pembelajaran yang kemarin yang saya ingat namun 
jarang mempraktekannya. 
Interviewer : Pernahkah ketika sedang berbicara kamu lupa kosakata 
yang harus diucapkan kemudian menggantikannya dengan 
frasa lain? 
Respondent : Kadang pake mbak. Jadi kalo bener-bener bingung dan gak 
bisa nanya temen biasanya pake kalimat lain yang aku 
paham. 
Interviewer : Pernah gak ketika kamu sedang speaking di depan kelas 
misalnya kamu tuh lupa dengan apa yang ingin kamu 
sampaikan kemudian kalian menggunakan gerak tubuh 
untuk mengungkapkan maksudmu? 
Respondent : kadang-kadang pakai gerak tubuh mbak kalo gak tahu. 
Soalnya kalo bingung pas didepan kelas nanti nanya ke guru. 
Kadang juga dibenerin pak guru. 
Interviewer : Pernah gak meminta seseorang untuk mengoreksi speaking 
kalian? 
Respondent : pernah, biasanya kalo pas latihan gitu sebelum praktek saya 
minta temen untuk mengoreksi 
Interviewer : Dalam belajar Bahasa inggris khususnya speaking apakah 
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kamu juga mempelajari tentang budaya mereka? 
Respondent : Enggak, Cuma belajar dari apa yg disampaikan guru 
diskolah 
Interviewer : Dalam belajar biasanya kamu bikin jadwal tidak misalnya 
satu minggu harus hafal berapa kosakata gitu? 
Respondent : Biasanya kalo saya dalam satu minggu setidaknya saya baca 
buku Bahasa inggris satu kali mbak biar nambah kosakata 
juga. 
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RESULT OF THE INTERVIEW 
 
The Day/Date : Wednesday/ August 14th , 2019 
Time   : 10.00- 10.45 a.m (45 minutes) 
Activity  : Interview the Introversion  
Informant  : Raihan  
Location  : MTs Negeri 1 Karanganyar 
Interviewer  : Hilda Wafiqoh 
 
Interviewer : Assalamualaikum. Selamat pagi, maaf karena sudah 
mengganggu waktu belajarnya. Begini saya berniat untuk 
wawancara perihal pembelajaran speaking dikelas kamu. 
Langsung saja berbicara mengenai Bahasa inggris, 
bagaimana Bahasa inggris menurut kalian khususnya dalam 
hal speaking? 
Respondent  : Kalo menurutku susah, karena tidak biasa menggunakan dan 
saya tidak tahu artinya. Saya terbiasa pakai Bahasa jawa. 
Interviewer : Dalam pembelajaran Bahasa inggris kan ada 4 aspek yang 
dipelajari speaking, listening, reading, writing menurutmu 
aspek apa yang paling susah dipelajari? 
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Respondent : Speaking 
Interviewer : Kenapa speaking menjadi aspek yang paling susah untuk 
dipelajari? 
Respondent : Karena saya belum terbiasa berbicara dengan Bahasa 
inggris. Susah untuk pengucapan dan ngomongnya. 
Interviewer : Tadi kan menurut kalian belajar speaking itu susah, nah 
bagaimana cara kalian selama ini dalam belajar speaking, 
strategi seperti apa yang kalian gunakan dalam mempelajari 
speaking untuk meningkatkan kemampuan berbicara kalian? 
Respondent : Biasanya saya dengerin musik mbak. Terus saya juga belajar 
dari game yang ada Bahasa Inggrisnya gitu mbak. Kalo 
seumpama saya gak tahu kosakatanya kadang saya juga 
buka-buka kamus gitu mbak, kadang juga nanya ke pak 
guru. 
Interviewer : Pernah gak ketika kalian sedang speaking di depan kelas 
misalnya kalian tuh lupa dengan apa yang ingin kalian 
sampaikan kemudian kalian menggunakan gerak tubuh 
untuk mengungkapkan maksud kalian? 
Respondent : pernah. Jadi kalo saya bingung itu saya suka pake gerakan 
kaya gerakan tangan gitu buat jelasin. 
Interviewer : Ketika suatu waktu kalian disuruh untuk berbicara entah itu 
oleh teman maupun guru namun ketika itu kalian bingung 
tentang kosa kata apa yang sesuai, apa yg kalian lakukan? 
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Respondent : Biasanya saya Tanya temen mbak. Saya biasanya nanya ke 
temen Bahasa inggrisnya apa gitu. 
Interviewer : Tadi kan kamu bilang kalau seumpama kebanyakan belajar 
melaui music, nah pas kalian dengerin musik itu kalian 
hanya dengerin aja atau sambal nyari lirik dan 
terjemahannya untuk dipraktekkan? 
Respondent : Cari lirik. Dengerin sambil baca liriknya 
Interviewer : Suka cari lrik yang ada terjemahannya gak? 
Respondent : Iya yang ada. Terus kadang-kadang praktekin nyanyi sambil 
baca dan dengerin. 
Interviewer : Adakah kesulitan dari metode yang kamu pakai? 
Respondent : Kesulitannya ya kalo pake game itu gatau artinya mbak. 
Interviewer : Menurut kamu adakah peningkatan dalam spaking ketika 
kamu memakai strategi-strategi tadi yang telah kamu 
sebutkan? 
Respondent : Ada mbak, jadi saya lebih tau banyak kosa kata baru. Terus 
pas praktek speaking juga sedikiti lebih lancar. Tapi 
groginya masih mbak. Karena saya malu. 
Interviewer : Terus gimana cara kamu untuk mengatasi grogimu itu ketika 
speaking, ada gak caranya gitu? 
Respondent : Biasanya saya ambil nafas dulu mbak sebelum maju, tapi 
kalo didepan udah bener-bener grogi ya saya berhenti. 
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RESULT OF THE INTERVIEW 
 
The Day/Date : Wednesday/ August 14th , 2019 
Time   : 10.00- 10.45 a.m (45 minutes) 
Activity  : Interview the Introversion  
Informant  : Khoir        
Location  : MTs Negeri 1 Karanganyar 
Interviewer  : Hilda Wafiqoh 
 
Interviewer : Assalamualaikum. Selamat pagi, maaf karena sudah 
mengganggu waktu belajarnya. Begini saya berniat untuk 
wawancara perihal pembelajaran speaking dikelas kamu. 
Langsung saja berbicara mengenai Bahasa inggris, 
bagaimana Bahasa inggris menurut kalian khususnya dalam 
hal speaking? 
Respondent  : Susah mbak. Soalnya saya gak tau kosa katanya kalau mau 
ngomong. 
Interviewer : Dalam pembelajaran Bahasa inggris kan ada 4 aspek yang 
dipelajari speaking, listening, reading, writing menurutmu 
aspek apa yang paling susah dipelajari? 
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Respondent : Speaking 
Interviewer : Kenapa speaking menjadi aspek yang paling susah untuk 
dipelajari? 
Respondent : Ngomongnya susah, pelafalannya juga. Kosa katanya ada 
yang nggak tau juga mbak. 
 
Interviewer : Tadi kan menurut kalian belajar speaking itu susah, nah 
bagaimana cara kalian selama ini dalam belajar speaking, 
strategi seperti apa yang kalian gunakan dalam mempelajari 
speaking untuk meningkatkan kemampuan berbicara kalian? 
Respondent : Kalo saya biasanya nonton film mbak. Film yang ada 
subtitle Bahasa indonesianya. Sekalian belajar cara ngomong 
sama belajar artinya mbak. Kadang saya juga cari persamaan 
kata yang mirip dengan Bahasa Indonesia mbak kayak apel 
dengan apple gitu kan mirip terus saya inget-inget dikepala 
apple itu saya bayangin buah apel. Dengerin musik juga 
mbak. Kadang-kadang saya juga belajar lewat game. 
Interviewer : Pernah gak ketika kalian sedang speaking di depan kelas 
misalnya kalian tuh lupa dengan apa yang ingin kalian 
sampaikan kemudian kalian menggunakan gerak tubuh 
untuk mengungkapkan maksud kalian? 
Respondent : pernah. Jadi kalo saya bingung itu saya suka pake gerakan 
kaya gerakan tangan gitu buat jelasin. 
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Interviewer : Ketika suatu waktu kalian disuruh untuk berbicara entah itu 
oleh teman maupun guru namun ketika itu kalian bingung 
tentang kosa kata apa yang sesuai, apa yg kalian lakukan? 
Respondent : Biasanya saya Tanya temen mbak. Saya biasanya nanya ke 
temen Bahasa inggrisnya apa gitu. 
Interviewer : Tadi kan kamu bilang kalau seumpama kebanyakan belajar 
melaui music, nah pas kalian dengerin musik itu kalian 
hanya dengerin aja atau sambal nyari lirik dan 
terjemahannya untuk dipraktekkan? 
Respondent : Dengerin aja mbak tapi kadang-kadang juga pake liriknya 
Interviewer : Suka cari lrik yang ada terjemahannya gak? 
Respondent : Enggak Cuma cari lirik terus nyanyi 
Interviewer : Adakah kesulitan dari metode yang kamu pakai? 
Respondent : Kesulitannya ya kalo pake game itu gatau artinya mbak. 
Interviewer : Menurut kamu adakah peningkatan dalam spaking ketika 
kamu memakai strategi-strategi tadi yang telah kamu 
sebutkan? 
Respondent : Sedikit meningkat mbak. Kosa katanya nambah mbak. 
Speakingnya sedikit-sedikit lancar 
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RESULT OF THE INTERVIEW 
 
The Day/Date : Wednesday/ August 14th , 2019 
Time   : 10.00- 10.45 a.m (45 minutes) 
Activity  : Interview the Introversion  
Informant  : Zaki 
Location  : MTs Negeri 1 Karanganyar 
Interviewer  : Hilda Wafiqoh 
 
Interviewer : Assalamualaikum. Selamat pagi, maaf karena sudah 
mengganggu waktu belajarnya. Begini saya berniat untuk 
wawancara perihal pembelajaran speaking dikelas kamu. 
Langsung saja berbicara mengenai Bahasa inggris, 
bagaimana Bahasa inggris menurut kalian khususnya dalam 
hal speaking? 
Respondent  : Menurutku susah mbak. Soalnya saya gak tau artinya.  
Interviewer : Dalam pembelajaran Bahasa inggris kan ada 4 aspek yang 
dipelajari speaking, listening, reading, writing menurutmu 
aspek apa yang paling susah dipelajari? 
Respondent : Speaking sama reading. 
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Interviewer : Kenapa speaking menjadi aspek yang paling susah untuk 
dipelajari? 
Respondent : Cara pengucapannya susah, kosa katanya agak sulit juga 
mbak banyak yang gak tau. 
Interviewer : Tadi kan menurut kalian belajar speaking itu susah, nah 
bagaimana cara kalian selama ini dalam belajar speaking, 
strategi seperti apa yang kalian gunakan dalam mempelajari 
speaking untuk meningkatkan kemampuan berbicara kalian? 
Respondent : Saya biasanya langsung buka kamus mbak. Terus buka-buka 
buku Bahasa inggris. Kadang-kadang saya baca-baca buku 
berbahasa inggris. Saya biasanya juga main game (mobile 
legend). Dengerin musik juga mbak.  
Interviewer : Pernah gak ketika kalian sedang speaking di depan kelas 
misalnya kalian tuh lupa dengan apa yang ingin kalian 
sampaikan kemudian kalian menggunakan gerak tubuh 
untuk mengungkapkan maksud kalian? 
Respondent : Enggak pernah mbak. 
Interviewer : Ketika suatu waktu kalian disuruh untuk berbicara entah itu 
oleh teman maupun guru namun ketika itu kalian bingung 
tentang kosa kata apa yang sesuai, apa yg kalian lakukan? 
Respondent : Kalo seumpama majunya bawa buku ya saya lihat buku 
mbak, lihat kamus juga kalo bawa 
Interviewer : Tadi kan kamu bilang kalau seumpama kebanyakan belajar 
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melaui music, nah pas kalian dengerin musik itu kalian 
hanya dengerin aja atau sambal nyari lirik dan 
terjemahannya untuk dipraktekkan? 
Respondent : Dengerin aja mbak. 
Interviewer : Suka cari lrik yang ada terjemahannya gak? 
Respondent : Iya. Kadang mbak 
Interviewer : Adakah kesulitan dari metode yang kamu pakai? 
Respondent : Kesulitannya ya kalo pake game itu gatau artinya mbak. 
Interviewer : Menurut kamu adakah peningkatan dalam spaking ketika 
kamu memakai strategi-strategi tadi yang telah kamu 
sebutkan? 
Respondent : speakingnya agak-agak lancar. Kosakatanya nambah dari 
music, game nonton film. 
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RESULT OF THE INTERVIEW 
 
The Day/Date : Wednesday/ August 14th , 2019 
Time   : 10.00- 10.45 a.m (45 minutes) 
Activity  : Interview the Extroversion Students 
Informant  : Zalfa      
Location  : MTs Negeri 1 Karanganyar 
Interviewer  : Hilda Wafiqoh 
 
Interviewer : Assalamualaikum. Selamat pagi, maaf karena sudah 
mengganggu waktu belajarnya. Begini saya berniat untuk 
wawancara perihal pembelajaran speaking dikelas kamu. 
Langsung saja berbicara mengenai Bahasa inggris, 
bagaimana Bahasa inggris menurut kalian khususnya dalam 
hal speaking? 
Respondent  : Susah susah gampang. Ada bagian yang gampang ada 
bagian yg susah. Tapi yang paling susah itu speaking. 
Soalnya cari kata-katanya susah dan sering ngeblank.  
Interviewer : Dalam pembelajaran Bahasa inggris kan ada 4 aspek yang 
dipelajari speaking, listening, reading, writing menurutmu 
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aspek apa yang paling susah dipelajari? 
Respondent : Speaking. 
Interviewer : Tadi kan menurut kalian belajar speaking itu susah, nah 
bagaimana cara kalian selama ini dalam belajar speaking, 
strategi seperti apa yang kamu gunakan dalam mempelajari 
speaking untuk meningkatkan kemampuan berbicara? 
Respondent : Saya suka dengerin musik, sambil cari lirik, kadang juga 
sekalian cari terjemahannya. Kalo ada tugas gitu cari artinya 
dikamus terus mengartikan. Kadang juga sering diskusi 
sama temen terus latihan-latihan gitu kalo ada tugas dan gak 
tau arti kosakatanya. 
Interviewer : Menurut kamu adakah peningkatan dalam spaking ketika 
kamu memakai strategi-strategi tadi yang telah kamu 
sebutkan? 
Respondent : Iya nambah. Speaking nambah lancar dan ngerti cara 
pengucapannya soalnya sering dengerin musik. 
Interviewer : Adakah kesulitan dari metode yang kamu pakai? 
Respondent : Susahnya kalo pas dengerin musik atau nonton film itu pas 
gak tau artinya mbak terus akhirnya nanti aku buka google 
Interviewer : Dalam speaking kita mengenal vocabulary, apakah kalian 
juga menghubungkan pelajaran kosakata yang sudah 
dipelajari dengan pembelajaran yang sekarang dalam hal 
speaking? 
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Respondent : Iya sangat ingat dan saya juga sering menghubungkan 
pelajaran yang lalu sama yang sekarang namun jarang 
mempraktekannya 
Interviewer : Pernahkah ketika sedang berbicara kamu lupa kosakata 
yang harus diucapkan kemudian menggantikannya dengan 
frasa lain? 
Respondent : Kadang pake mbak. Jadi kalo bener-bener bingung biasanya 
pake kalimat lain yang aku paham. 
Interviewer : Pernah gak ketika kamu sedang speaking di depan kelas 
misalnya kamu tuh lupa dengan apa yang ingin kamu 
sampaikan kemudian kalian menggunakan gerak tubuh 
untuk mengungkapkan maksudmu? 
Respondent : Enggak, gak pernah 
Interviewer : Pernah gak meminta seseorang untuk mengoreksi speaking 
kalian? 
Respondent : Pernah, biasanya saya minta orangtua untuk mengoreksi 
saya, kadang-kadang juga minta bantuan temen 
Interviewer : Dalam belajar Bahasa inggris khususnya speaking apakah 
kamu juga mempelajari tentang budaya mereka? 
Respondent : Enggak Cuma belajar dari apa yg disampaikan guru 
diskolah. Belajar bareng sama temen juga kadang-kadang. 
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RESULT OF THE INTERVIEW 
 
The Day/Date : Wednesday/ August 14th , 2019 
Time   : 10.00- 10.45 a.m (45 minutes) 
Activity  : Interview the Extroversion Students 
Informant  : Ainin    
Location  : MTs Negeri 1 Karanganyar 
Interviewer  : Hilda Wafiqoh 
Interviewer : Assalamualaikum. Selamat pagi, maaf karena sudah 
mengganggu waktu belajarnya. Begini saya berniat untuk 
wawancara perihal pembelajaran speaking dikelas kamu. 
Langsung saja berbicara mengenai Bahasa inggris, 
bagaimana Bahasa inggris menurut kalian khususnya dalam 
hal speaking? 
Respondent  : Susah susah gampang. Kadang ada yang gampang kadang 
ada yang susah, yang paling gampang itu reading. Yang 
paling susah speaking soale gaboleh baca buku.  
Interviewer : Dalam pembelajaran Bahasa inggris kan ada 4 aspek yang 
dipelajari speaking, listening, reading, writing menurutmu 
aspek apa yang paling susah dipelajari? 
152 
 
 
 
Respondent : Speaking. 
Interviewer : Tadi kan menurut kalian belajar speaking itu susah, nah 
bagaimana cara kalian selama ini dalam belajar speaking, 
strategi seperti apa yang kamu gunakan dalam mempelajari 
speaking untuk meningkatkan kemampuan berbicara? 
Respondent : Kalo saya ya baca-baca buku Bahasa inggris. Nonton film 
juga, terus kalo nemu kata-kata sulit di catet, selesai dicatet 
cari-cari kosakata dikamus, kadang cari game yang ada 
Bahasa inggrisnya.  
Interviewer : Menurut kamu adakah peningkatan dalam spaking ketika 
kamu memakai strategi-strategi tadi yang telah kamu 
sebutkan? 
Respondent : Iya tambah. Tambah banyak kosakata yang bisa diucapkan, 
ngomongnya juga bisa tambah lancar. 
Interviewer : Adakah kesulitan dari metode yang kamu pakai? 
Respondent : Susahnya kalo pas dengerin musik atau nonton film itu pas 
gak tau artinya mbak terus akhirnya nanti aku buka google 
Interviewer : Dalam speaking kita mengenal vocabulary, apakah kalian 
juga menghubungkan pelajaran kosakata yang sudah 
dipelajari dengan pembelajaran yang sekarang dalam hal 
speaking? 
Respondent : Kadang inget kadang lupa 
Interviewer : Pernahkah ketika sedang berbicara kamu lupa kosakata 
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yang harus diucapkan kemudian menggantikannya dengan 
frasa lain? 
Respondent : Kadang pake mbak. Jadi kalo bener-bener gak tau Bahasa 
Inggrisnya saya pakai kalimat saya sendiri tapi kalo udah 
gak punya ide ya diem mbak. 
Interviewer : Pernah gak ketika kamu sedang speaking di depan kelas 
misalnya kamu tuh lupa dengan apa yang ingin kamu 
sampaikan kemudian kalian menggunakan gerak tubuh 
untuk mengungkapkan maksudmu? 
Respondent : Engga pakai mbak 
Interviewer : Bagaimana cara kamu mengatasi ketika waktu disuruh 
speaking kamu merasa takut atau grogi gitu? 
Respondent : Biasanya sebelum maju saya meyakinkan diri sendiri dulu 
mbak, kaya mikir “aku pasti bisa” gitu. Terus kalo 
seumpama udah didepan ya ambil napas gitu mbak. 
Interviewer : Pernah gak meminta seseorang untuk mengoreksi speaking 
kalian? 
Respondent : Pernah, saya kadang-kadang minta bapak-ibu terus kakak 
untuk mengoreksi, temen-temen juga. 
Interviewer : Dalam belajar Bahasa inggris khususnya speaking apakah 
kamu juga mempelajari tentang budaya mereka? 
Respondent : Enggak cuma belajar dari apa yg disampaikan guru 
disekolah. 
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Teaching learning Process and Teacher-students’ Interaction in  
the Eighth Grade of MTsN 1 Karanganyar. 
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